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ABSTRACT

Career exploration is a process through which
individuals learn about the range of educational and career options
available to them. The career exploration model described in the
document was produced to unite a variety of programs, activities, and
procedures which have been used to facilitate career education
primarily in Baltimore City and in Maryland. Intended for junior high
school students, the program requires a planning committee composed
of representatives from each subject area, the guidance staff, and
the administrative staff. The program goals for the student are the
development of self-awareness, of knowledge of job skills and level
of competence, of social and communication skills, of decision making
skills, and of awareness of his own role in the world of work. The
students will benefit from vicarious, simulated and hands=-on
experiences. They should first learn that many occupations are
contained in occupational clusters, then explore several clusters.
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Foreword

The public, parents, and students have continually stressed the impor-
tance of career education within our educational programs. Our educational
programs must respond to this expressed need by providing students with
the skills and knowledge which will enable them to prepare for the series of
work-related experiences known as a career.

The career preparation process ideally involves a wide range of experi-
ences and activities which relates the classroom to the working community.
It also provides for the development of positive, working relationships be-
tween students, educators, parents, and the community. Career exploration,
the process through which individuals learn about the range of educational
and career options available to them, is a vital part of career preparation.

This career exploration model has been produced as a part of the Mary-
land Career Development Project (K-Adult). This project, one of two major
career education demonstration projects in Maryland, has been conducted
cooperatively by the Baltimore City Public Schools and the Maryland State
Department of Education. The purpose of the model is to bring together a
variety of programs, activities, and procedures which have been utilized to
facilitate carcer education primarily in Baltimore City and in Maryland.

It is my hope that this model wil! furnish teachers and counselors with
ideas and suggestions that they will find useful in carrying out their respon-
sibilities to students.

E. Niel Carey, Director
Specialist in Vocational Guidance
Maryland Career Develop Project (K-Adult)
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Introduction

The Marviand Career Development Project (K-
Adulty was initiated in the Baltimore City Public
Schools in 1971 under the acgis of the Maryland
State Department of Education. The project was or-
ganizcd into three components wiich formed the
operationat setting in Baltimore City -the Elementary
Resource Component. the Work-Oriented (Coopera-
tive) Component, and the information and Placement
Svstem Component (VIEW),

The Elementary Component provided teachers and
counselors in eight schools the opportunity to devise
programs. procedures, and materials which helped
voungsters learn more about themselves. to see them-

selves positively and to tearn more about the world of

work and the refationship of education to it.

The Junior High Work-Oriented (Cooperative)
Component provided training in employvability skills
to selected students at the General Henry Lee and
Rock Glen Junior High Schools.

The Information and Placement Svstem Com-
ponent (VIEW) provided students with up-to-date. re-
Hable. and accurate information about career and ed-
ucational opportunities.

During the course of the year 1972-73, Carcer Ex-
ploration Workshops were held for junior high school
counselors. teachers. principals. and administrators.
The purpose of these workshops was to train these
educators in the use of practices. procedures. and ma-
terials with which they would plan a Lareer explora-
tion program for their own school.

The objective of this Carecer Development Re-
source Model is to acquaint educators with the con-
cept of career development and to provide them with
examples of goals. objectives, activities, and resources
which may be used in planning and operating pro-
arams in carcer education in the Battimore City Pub-
lic Schools.

Included in this resource model are supplementary
exercises and instructionat packages devised and im-
plemented at the General Henry Lee Junior High

. School. Also included are some of the best features of
Project GO (Growing Opportunities). a guidance-
oriented  carcer development  project, initiated in
1966 and now inctuded in this project for 1972-73. A
synopsis of the VIEW program at Southern High
Schoot is given indicating the accomplishments of this
project. The best features of the Work-Oriented Com-
ponent. the Curcer Exploration Workshop and the
McCormick Plan are identified in this model. A carcer
development program initiated at the Lemmet Junior
High Schoot is included here, also.

Q
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It is our hope that educators have become aware
of the concept of career development and have seen
the potentiul for bringing about changes in our educa-
tional system as a result of the in-depih expericnees
exemplified in the Maryland State Carcer Devetop-
ment Project.

Charlotte J. Mchune
Coordinator, Maryland Cureer
Development Project

Purpose

The primary purpose of this Career Exploration
Model. 7-G is to serve as a tool to assist local schools
in Baltimore City in achieving a prime goal - a goal of
systematizing the career development experiences of
all students and to insure that all teachers in all subject
arcas play their important part in this process. Hf this
goal is obtained, then each student will formulate o
career development plan based upon well-founded
knowledges of self. the world of work. and the
process of planning and preparing for cntry into
career life.

This model is to be viewed as just that. a model or
guiding tool for local school staff. [t becomes quite
apparent to any reader that the listed general objec-
tives. as an example. touch only parts of the goals
which they are to achieve. The Maryland Career De-
velopment staff presents only examples of objectives
to stimutate the imagination of {ocal personnel. The
intelligent application of the printed materials by the
local school staff in their own unique settings serving
a particular population is required for the design and
implementation of a meaningful program of career
development.

Definitions of Career Education

In an article appearing in the November, 1971 is-
sue of American Education U.S.0.E. Commissioner
Sidney P. Marland. Jr., suid:

“What the term “carcer education” means to me
is basically a point of view. a concept a concept
that says three things. First. that carcer education
will be part of the curriculum for all students. not
just some. Second. that it will continue through-
out a youngster’s stay in school, tfrom the first
grade through senior high and heyond. if he so
elects. And third. that every student leaving
school will possess the skills necessary to give him

3



a start to making a hiveliliood tor himsett and his
family. even i he teaves before completing high
school.”

A definition of career education reflecting con-
cepts contained in the most recent literature on the
subject is found in Career Education: What It Is And
How To Do Ir. Olvmpus Publishing Company., Salt
Lake City, 1971,

“Career education is the total effort of publie ed-
ucation and the commumnity aimed at helping all

mdividuals to become famitiar with the values of

a work-oriented society, to integrate these values
into their personal value systems, and to imple-
ment these vatues in their lives in such a way that
work becomes possible. meaningful, and satisfv-
ing to each individual.™
Within the context of this definition, the concepts
which tollow are ot basic importance.

The term public education means education avail-
able to the public and from which the public may
choose. Thus, career education is not limited to
the K-12 pubtlic schootl svstem. Rather. it encom-
passes the public schools. but is extended beyond
grade twelve to include all post secondary educa-
tion including community colleges, post high
school vccupation educational institutions (both
public and private). degree granting colleges and
universities. and all of adult education.

Career education involves the joint eftort of pub-
lic education and the community. Thus. it is not
seen as something the schools can do themsetves.
The schootl of hard knocks.” as represented in
the broader community. is joined with the
“school of hard books,” as represented by the
tormal educational system, to become the total
fearning environment of career education.

Career cducation is for all individuals the very
voung chitd and the adults of the community
the intettectuatly able and the mentally handi-
capped  muales and females  those who will attend
college and those who will not  the economically
afftuent and  the economically disadvantaged
those tfrom rurat and those from urban settings.
Carcer education seeks to help individuals become
famitiar with the wide variety of work vatues now
present in this society and to choose some set of
work vatues that witl be personally meaningful.

in fate Fall 1971, a number of key individuats in-
volved in career education met at a national invita-
tionat conference conducted at the Center for Oceu-
pational Education. North Carolina State University.
Fach participant was asked to submit, anonymousty,
his or her own definition of carcer education. The
O Tnitions submitted at that conference which foltow
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ittustrate the diversity of points of view that currently
exist.

“Carcer education can be defined as that part of
the total school curricutum which provides the
student  with the knowledge, exploratory ex-
periences, and skills required for successiul job
entry, job adjustment. and job advancement. 1t
can also be defined as an organized K-12 program
to provide every student with an understanding of
and preparation for the world ot work.”

“Carcer education may be described or defined as
a comprehensive educational program which gives
attention to preparing all people for satisfying
and productive work in our society.” ‘
“Career education is that part of the total educa-
tion process which focuses on the successtul
adaptation of the individual to the world of
work.”

“Career education is the systematic development
of the natural powers of a person over his entire
lifetime for his life's work. it involves body,
mind, and spirit and is commenced in the home
where the child’s will and intellect are nurtured
through love and example by his parents and
fumily members.”

“Career education encompasses all education in
that it is that part of a lcarning experience that
assists one to discover, define, and refine his tal-
ents and use them in pursuit of a career.”

“The purpose of career education should be to
help people develop human resource competence
along with a realistic understanding of the world
of work or wage-employment system: i.c.. the
socio-cconomic institution of working for pay in
modern industrial society to become competent
as workers and comprehending as men and
women.” |

Career Education Task Force

As of the writing of this report, the report of the
Task Force on Carcer Education of the Baltimore
City Public Schools has not been ratified by the
Board of School Commissioners. nor has the Superin-
tendent of Pubtlic Instruction officially accepted the
report.

The task force definition of career education
evolved through exploration of current literature. in-
vestigation of model programs. meetings with stu-
dents. staff, and community representatives, a study

lecuu of Educational Programs, “Five-Year Action Plan, Career
Fducation.™ draft copy. Maryland State Department o Edueation
(August 1972).
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ot Federal and State guidelines, consideration of the
philosophy and goals of the Baltimore City Public
Schools, and reference to the Superintendent’s State-
ment ot Priorities.

The task torce believes that carcer education is
the tife-long acquisition ot knowledge. skills, and
attitudes which enable an individuatl to know him-
selt and to fulfilt himself as a fullv capacitating,
selt-motivating, productive member of society.

“Fully capacitating” means that each
dividual is competent to pertorm all of his life
rofes. Each person. regardless of age, pertorms a
career as a member ot a famity group. Secondly,
cach person must be helped to contribute to the
cconomic lite of society through either produc-
tion of goods or rendition of services. A third
basic role is that ot a participant in community
fite. with its attendant skills in citizenship and
commitment to values. Anindividual who is fully
capacitated also participates in avocational activi-
ties which have personal meaning and provide op-
portunities tor self-renewal. Finatly, a futly capac-
itating individual relates himselt to the aesthetic,
the cethical, and the moral tite of the community.

“Self-motivating” meians that the individual
has the ability and the desire to perform his ca-
reer roles as effectively as possible. He under-
stands himself. his strengths, and his limitations.
and he has well-detined vatues and aspirations. He
is willing to make decisions based on those values
and aspirations. He is awuare of the necessity to
exert himself to perform his various rofes, tor ef-
fective performance requires self-discipline to deal
with lite’s problems.

A productive member of society” is an in-
dividuul who mukes positive contributions to ben-
efit the society ot which he is a puart, As he strives
to buikl effective. cooperative relationships with
others. he provides satistaction and wetl-being tor
them and for himselt ds well,

Q
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This definition of career education difters from
many others in that it encompasses an individual’s
total life career, not just his vocation or profession.
Career cducation begins as one’s tite begins and con-
tinues throughout. 1t is a shared responsibility of the
home, the school, and the farger communify.

As a school function, career education begins in
kindergarten and continues through adult education.
It crosses all curricular lines and has as its primary
focus self-awareness. Thus, the affective domain
moves into its righttul place as an equal with the
cognitive and psycno-motor domains. Feelings about
one’s selt, clarification ot values, the ability to make
judgments, to make decisions, and to toresee the
probable consequences of these decisions are tunda-
mental to career education.

The creative arts, the liberal arts, and the practical
arts share equal places of importance in career educa-
tion, The humanities are necessary for each indivi-
tion. The humanities are necessary for each individu-
at’s personal fulfillment: basic academic skills of
alt carcers: and some degree of technological skills is
needed by each person who is to become an eftective
participant in society.

This concept of carcer education means that cach
person who attends school will be a wise consumer of
education and will leave school with an awareness of
himselt and of the many carcer options available to
him. He will be prepared to assume his tamily role.
continue his education. and enter the world of work
according to the goals he has set tor himself.

Finally. career education implies total staft com-
mitment. 1t is not the province of any one depart-
ment or division within the school system, but is the
shared responsibility of every division, every depart-
ment, and every staff member in the Baltimore City
Pubtic Schools.-

2chorl of the Task Force on Career Education (Baltimore: Balti-
more City Public Schools. November 1972).
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Organization and Administration

Introduction

The period  of education between  elementary
school and high school is « bridging period. The child
hecomes an adolescent and. in turn. begins to think
seriously about his Futuire as an adult. At the end of
this period of time, the student must make some deci-
sions for his future: he must tentatively plan his high
school curriculum,

This Carcer Exploration Program will enabic the
student to discover facts about possible careers in
which he might be interested. The junior high schoot
is the proper setting in which to orient the student
toward comparing his interests with the occupational
information he has feamed.

Educitional stalt must offer the student informa-
tion which will make school more relevant to his pres-
ent and Toture fife. Integrating the Career Exploration
Program into a junior high school curriculum could
help to bring about that relevance. The key. however.
iy cooperative action by the totat school staft in im-
plementing the Career Lxploration Program concept.
The purpose of this document. therefore. is to suggest
a program structure through which successtul explo-
riation can be achieved.

Pregram Struciure

The structure of the Career Exploration Program
will vary with the size of the school and the interests
of statt. A program will tarely be effective without
the endorsement and acceptance of the carcer educa-
tion concept by staft. Therefore. every effort should
be made to ussure endorsement and aceeptance be-
fore the program i initiated. Flexibility within the
program structure is important in order to meet the
needs of cach sche: fand classroom teacher.

To insure unification ot goals and objectives. it is
imperative that the curricwdunmi-related staff and coun-
sclor work closely together in the planning of the
Career Exploration Program. A planning commitiee,
composed ol represcntanives from each suhject area,
the guidance staff. sind the administrative staff. can
be utilized to do the majority of decision-making re-
garding the utilization of materials and equipment
and the types of units that should be taught. The
implementation of this technique has been demon-
strated very successfully at Rock Glen Junior High.
The planning committee prevented duplication and
also improved staff refationships.

{See Appendix AL
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Gouls
. Self-Awareness

The student will develop knowledge of the com-
ponents which make up scif. This knowledge should
lead to sclf-identity and a consistent value system.

Job Skills and Competence

The student will gain knowledge of skills and coni-
petences needed in the performance of job-related
tusks.

Employability Skills

The student will develop the social and communi-
cation skills appropriate to career placement.

Decision-Making Skills

The student will develop the skilts for determining
his career direction and developing a plan for carcer
development. He will develop the technigues of ap-
plying information to rational processes to reach deci-
sions,

Career Awareness

Through a process of exploration, the student will
gain knowledge of the total spectrum of carcers. He
should develop some concept of his role(s) within the
world of work.

General Objectives

Self-Awareness

Based on knowledge about self. including abilities.
skills. talents, interests and needs, the student will he
uble to describe and demonstrate his various abilitics
and interests.

Job Skills and Competence

Based on knowledge and experience. the student
will be able to demonstrate the skills necessary for
entry level employment. He wilt apply his self-under-
standing in projecting a positive self-image. and will
apply his learned skills in such activities as filling owt
applications, interviewing. testing. and job perform-
ance.

Employability Skills

Based on a continuum of instruction in the Funda-
mental skills of communication and computation. the

}
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student will demonstrate the abitity to speak. to
Histen. to read. to write, and to perform basic opera-
tions with numbers. He will apply these skitls in the
pursuit ot his carcer in all phuses  educational, vocu-
tional, and avocational.

Decision Making

Bused on knowtledge of cause-ettect relationships,
the student will be able to discriminate among alter-
natives and at any given time make decisions based on
his changing abilities. interests. and needs. Given a
range ol options in both cducational and occupa-
tional terms. he witl make decisions in terms of his
own career development.

Career Awareness

Based on knowledge about the ringe and nature of
viarious career clusters, the student will be able to
name and describe a variety ot jobs relative to his
interests and abitities. He should be able to demon-
striate some coneept of his rolees) within the world of
work.

Educational Awareness

Bused on knowledge about educational prerequi-
sites. the student will be able to st the prerequisites
tor a variety of career options. He will be able 1o
perceive the relationship between education and lite
rofes.” :

Program Objectives

To provide experiences tor students which will assist
them in evaluating their interests, abilities, vatues, and
needs as they relute to occuputional roles.

To provide students with opportunities for turther
and more detaited exploration of selected occupu-
tional clusters. leading to the tentative selection of u
particutur ctuster or in-depth exploration at the tenth
arade level.

To improve the performance of students in basic sub-
ject arcas by making the subject matter more meun-
ingful uand relevant through realistic experiences in
and bevond the classroom.

To provide guidance and counseting for the purpose
of assisting students in the decision-making process.
To become acquainted with occupationat and educu-
tional opportunities in the community.

To develop positive attitudes toward all types of use-
fut work.

YAdapted Tfrom the Report of the Task Force on Career Education
‘\‘j “emore: Baltimore City Public Schools, November 1972),
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To provide opportunitics for school-wide orientation
and devetopment for the entire staft,

To provide for continuous curricutum deveiopment,
revision. and evaluation.

Staff Involvement

In order to construct and run a successtul pro-
gram, it is necessary to rely on many people. Involve-
ment is the key to a smoothly operated program. The
following listing of personnei indicates the large
framework ol involvement that is necessary.

School Administrator

The top school administrator should provide spiri-
tual and tunctionat leadership in the development, im-
plementation, maintenance. and evaluation ol the
total school carcer education program. Morcover, he
should provide at least the tollowing items listed
below.

The organization of a Fuculty Advisory Commit-
tee

Means tor staft to participate in carcer education
workshops

The development ot i comprehensive educational
carcer information center

In-service activities. which would enable statt to
understand the concept of career development,
and a knowledge of resources, media, and existing
programs to implement the concept

Periodic assessment, evatuation, and moditication
of the total carcer education program
Communication with parents

{Sce Appendixes A and B.)

School Counselor

The counsclors work closely with the total school
staft in planning the carcer program so it can meet
the needs of students. The counsclors’ everyday in-
volvement with students and teachers provides an ex-
cellent feedback system tor determining the program
impact on students. Some additionat responsibilitics
of the counscelor are listed betow.

Keeping up with the latest trends in education,
training. and employment

Testing (group and individual) and interpretation
for etfective decisions and planning

Conducting tfollow-up procedures to determine
the effectiveness of instructionat, guidance. and
counseling programs

Providing information necessary tor students to



make  meaningtul and informed  occupationzl
choices

Providing assistance with educational training pro-
grams

Maintaining communication with parents

Serving on the Career Intormation Advisory Com-
mittee

{See Appendixes A and B.)

Work Coordinator

The work coordinator witl work closely with both
teachers and students. He will be the main occupi-
tions resource person in the school and should serve
as the Haison between the teacher and community.
By maintaining close communication, the coordinator
and eacher can work more closely and exchange
ideas which will continually improve the program.
The primary responsibilities of the work coordinator
are as listed below,

Administering cooperative Work Experiencee Pro-

gram for “high-risk™ junior high school students.

Serving as member of Carcer Information Center

Advisory Committee.

Assisting in selecting. cataloging, and obtaining
fietd trips and speakers

Assisting in selecting, cytatoging, and obtaining
material from the community

Cooperating  with

counseling students

teachers and counsclors in

(Sce Appendixes A and B

.Teccher

The junior high school teacher is often the final
formal instructor whom students encounter. Thus, he
may  have the final impact on students in terms of
their attitudes and objectives for the tuture, He must
take this. responsibitity seriously and help the stu-
dents develop career gouls.

Teuchers in the junior high schools are usually sub-
ject-oriented. They are concerned more with student
development in one arca than overalt development.
However. the teacher should play an active role in
providing information about a wide varicty of jobs
and directing students toward job experience activi-
ties which have a refationship to the subject matter, It
is important that the teacher clarify to the student
the relationship the subject matter has to the stu-
dent’s career future. The student will begin hopelutly
to compire his tuture gouls to his present urcas of
study.

In order for the student to be content in the fu-
'Cl he must plin for a carcer in which he is in-
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terested and can uchieve. Thus, one responsibility the
instructor st assume is that of aequainting the stu-
dent with a variety of occupational options. A variety
of teaching methods, techniques, and resources must
be used. Examples ot teacher aids are inctuded in this
report.

Student Innvolvement

The Carcer Exploration Program should provide
students with relevant and exciting learning experi-
ences through student-centered activities. The activi-
ties. which stimulate the student’s individuality, initi-
ative. und curiosity, emerge in the forms of vicarious,
simulated., and “hands-on™ experiences.

Vicarious Experiences

Students can profit greatly trom occupationat lit-
crature, books, and titms. These materials enable the
student to fearn about various occupations without
actually observing or pertorming the job tasks. Vicari-
ous -experiences are valuable individual or group activ-
ities, which broaden the exposure of the student’s
occupational awarencess.,

(See the suggested tist of resource material.)

Simulated Experiences

In an eftort to reintorce the student’s interest ina
particular career arca, experiences involving mock joh
situations and/or job tasks can be incorporated into
the program. These experiences provide the student
with real sensation in a non-real setting. thus allowing
the student to become mentally, physically. and emo-
tionally involved without permanent results. Such ex-
periences ¢an be realized through the organization of
role-playing activities and the utilization of carcer
games and Kits.

(See the teacher guides.)

"Hands-On” Experiences

The more students become involved in doing rath-
er than discussing. the less will be the need foy con-
cern about stwdent motivation. Actual experiences off
on-the-job work tasks provide valuable criteria by
which the student can test his interests and abilities.
Efforts to provide these real experiences should be
increased to o maximum level.

(See Appendixes Cand D))

Community Involvement

The Carcer Orientation Program offers a setting to
incorporate all facets of the community. However, to
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gain full participation ol 4 community, a program of’
cducating the community to the concept of the Ca-
reer Orientation Program must take place. The school
has a responsibility to provide opportunities for the
community to become involved in the formulation
and implementation of the program. The community
can be intensively involved throughout the program
as members of advisory groups, resource speakers, ot
field trip sponsors.

(See Appendixes Cand D))

Advisory Groups

In the organization of the Career Orientation Pro-
grim, the counsel and encouragement of all elements
of the community should be sought. To encourage
the cooperative efforts of these outside factions. an
advisory group should be established. Utilizing the
advice of these resources of the community increases
the exposure of the program. thus providing the con-
tinuous communication between the school and com-
munity that is necessary 1O program suceess.

Resource Speakers

in an effort to provide students with role models
outside the classroom. speakers trom the community
may be invited to come into the classroom to talk
with the students about their jobs. In order to insure
that the time spent will be worthwhile. it is impera-
tive that cach speaker be welt-advised as to what parts
of his job he should relate to the students. It is rec-
ommended. also. that the students be altowed. when-
ever possibie. to experience those tasks demonstrated
by the speaker. When classroom activities provide
simulated tasks and utitize actual materials and/or
procedures of that speaker’s job, the student’s inter-
est and involvement is strengthened.

Field Trip Sponsors

Involvement and cooperation ot the community is
of vital importance in order to muke the world of
work a real experience rather than a discussion topic.
Field trips atlow the vouth to view himseli’ in the
hackground of u work situation and to become fumil-
fur with the surroundings. The emphasis of field trips
in the Career Orientation Program is directed toward
the importunce of the compuany’'s product.

Pre-trip discussion is imperative if the student is to
utilize the opportunity to its fullest extent. The stu-
dent must understand why he is participating in this
particular trip and should be advised of specitic objec-
tives which are hoped to be accomplished. Follow-up
activities are imperative to llow the student to ex-
press newlv-gained knowledge as well as to fearn from
other students” observations.
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Occupational Clusters

Teachers will be expected to integrate career devel-
opment into the context of their curricula when they
betieve it would be most etfective. By utilizing this
approach. the instructor and students have the free-
dom to delve into un occupational area spontane-
ously. thus showing carcer development as a part of
the educational process, not a separate entity.,

It is vup to a planning committee of libruarians,
teachers, administrators, and guidance personnel to
comprise a list of careers which directly relate to sub-
jecet arcas. The various carcers refating to ua particutar
school subject witt be called subject clusters. Each
teacher assumes the responsibility tor devoting time
cach quarter to related career areas. The students will
have the opportunity to explore all the arcas by the
end of the three-year period. The people who do the
pinning will relate not only to the individual subject
arcu. but also to the ability fevel of the students.

Students should learn first that the world of work
is divided into occupational clusters. and that cach
cluster consists ot muany occupations. This concept is
similar to our world orgunization of continents und
countries.

Students should explore several clusters of their
choice in preparation for speciatizing in one cluster in
senior high school. They should ualso be able to iden-
tity the cluster (clusters) comprising their oceupa-
tional or vocational interests.

Occupational clusters. representative of the entire
world of work and around which a career education
system might be designed. are listed betow,

Agri-Business and Natural Resource Occupations
Business and Ottice Occupations
Communications and Media Occupitions
Construction Occupations

Consumer- and Homemaking-Reliated Occupations
Environmental Control Occupations

Fine Arts and Humanities Occupations

Health Occupations

Hospitality and Recreation Occupations
Manutacturing Occupations

Marine Science Occupations

Marketing and Distribution Occupiations
Personad Services Occupations

Public Services Occupations

Transportation Occupations

Occupations and Their
Related Subjects

The tist which follows consists of major and minor
subject areas and the occupations related to them.



Art
advertising
architect
art critic
beautician
bookbinder
carpenier
cartographer
ciartoonist
drattsman
fashion designer

Business

accountant
advertising
bank teller
buyer
clerical
credit and collection
display manager
employment service
worker
tile clerk
asrocery checker
office machine operator
office machine
serviceman
English

attorney
auctioneer

author

book cditor

civil service worker
clergyman
copywriter

court reporter
employment counselor
engineer

journalist

lecturer

floral designer
industriat designer
interior decorator
jewelry designer
muscum worker
painter

paper hanger
photographer
sculptor

sign painter

office manager
public accountant

reul estate salesman

receptionist

salesman
sales manager
seceretary

stenographer
stock clerk
wholesaler

librarion

personnel counselor

poct

politician

radio or television
annotneer

reporter

salesman

script writer

social worker

sociologist

writer

Foreign Languages

airline stewardess
bank teller
book dealer

chef
customs agent
diplomaut

export clerk
foreign service ofticer
auide
historian
interpreter
fanguage teacher
librarian
O
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linguist

military service
missionary
radio announcer
receptionist
reporter

social worker
travel clerk
tutor

analytical chemist
bacteriologist
chiropractor

dental assistant
dentud hygienist
dental technician
dentist

luboratory assistant
faboratory technician
medical social worker

Health

occupational therapist

physical therapist

practical nurse

public health dentist

public health educator

registered nurse

speech and hearing
clinician

veterinarian

virologist

Home Economics

beautician

bus boy

chef

child care specialist
clothing designer
cook

dictitian

extension services specialist

tood service supervisor
food specialist

home demonstrator
home cconomist

homemaker
institutional nutrition
consultunt
interior decorator
nutritionist
physical therapist
practical nurse
registered nurse
stewardess
tailor
waltress

Industriat Arts

carpenter
construction worker
coppersmith
draftsman

clectrical engineer
clectrical repairman
clectriciun

tloor layer

forge shop worker
industrial engineer
inventor

lather

lumber industry worker

machinist
maintenance mechanic
mechanic

millwright

painter

roofer

set-up min
sheet-metal luyout man
tool and die maker
upholsterer

welder

Mathematics

aceountant
actuary

architect

bank teller
bookkeeper
curpenter
economist
higliway engincer
industrial engineer
machinist
mathematician

arranger

navigator

purchasing agent

salesmun

secretury

service station
attendant

stock braker

surveyor

tax specialist

teacher

weather forecaster

Music

choir director

s



Tomposer

conducfor
instrument repairman
mstrumentalist

music critic

music speciatist
music therapist

piano tuner

radio disc jockey
recreation leader
sales elerk
teacher
technician

tuner

vocilist

Phvsical Education

athlere

athletic trainer

Bov Scout professional
worker

choreographer

coach

dancer

heatth educator

hygienist

Iifeguard

medical social worker

oceupational therapist

otficial

physical therapist
protessionat golfer
public health educator
public heatth engineer
recreition leader
.\'POI'I.\' announcer
swimming teacher
teacher

vouth organization worker

Science

agricuitural agent
astronomer
hiologist

hotanist

chemist

civil engineer
dental technician
dentist

dictitian

doctor

ccologist
clectricat engineer
clectrical repairman
clectrician

farm manager

fire fighter

tfish and game warden
food technologist
forester

tunceral director
aseofogist
horticutturist
Laboratory technician
medical director
mining engineer
nurse

surgeon

veterinarian

Social Studies

anthropologist
attorney
author
cartographer
case worker
city muanager
city planner
civil service worker
clim adjustor
criminofogist
curtor
ceonomist
seographer
government service
worker
O
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historian
immigration inspector

journalist

Hbrarian

museum guide
park ranger
personnel manager
political scientist
probation officer
reporter

silesman

sociil seientist
social worker
teacher
transportation worker

Cooperative Work
Experience Program

L xemplary work experience programs have beenin
progress at Rock Glen and General Henry Lee Junior
High Schools tor over two vears. (See Appendixes A
and B.) Most of the participating students lave shown
improvement in both attendance and  academic
achievement. Characteristies of the program are listed
below.

Goals

To help students develop attitudes and habits neces-

sury tor succeess in the work world.

To provide meaningful tearning experiences. both acu-
demic and work-retated.

To emphasize the refationship between school experi-
enees and work experiences.

To encourage students to stay in school.

Student Selection Criteria
High risk in respect 1o absenteeism
Fourteen or fifteen years of age
Enrolted in junior high grades seven through nine

Parental consent
School-Work Experiences

Coordinators and teachers instruct the students in g
cluss setting for 150 minutes. Topics of instruction
relate to both academic and work experience.
Students develop work skills through on-the-job train-
ing.

Students may work a schedule of a halt=day cach day
or week-on week-off.

Student receives the same pay as any other position
of emplovment.

Evaluation

Evaluation is an ongoing process involving all as-
pects of the Carcer Exploration Program. The coun-
selors. coordinators.  teachers, administrators, sto-
dents, and parents  all who have participated or have
been affected in some way by the program shoutd be
involved in defermining the impact of the program on
students.

A periodic assessment of day-to-duy pertormance
objectives by the teacher and individual conversa-
tions with students. parents, and others shoulbd prove
to be quite beneficial. The program should be flexible
ad open to maodification as evaluation and assess-
ment procedures dictate.
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Teacher Guides

Introduction

Ihe purpose of these guides is 1o provide teachers
with an opportunity to implement carcer exploration
into the curricutum of all junior high school classes.
To aid the teacher in this task. activities have been
extracted from exemplary programs which will em-
piiasize o certain carcer or job tamily in relation to
the subject studied.

The activities which have been suggested have not
been designed for a particular level of difficulty and
may be used throughout the junior high grades. More-
over, the suggested list of activities is by no mceans
exhaustive. Teachers may choose from it or use it as a

Ceuide at their discretion when activities are suitable
for their classes. They are encouraged to adapt any ot
these activities to it particular needs or to add activi-
ties devetoped in their own classes.

Physical Education—Physical
Therapist

Purpose

A physical therapist is an important part ot the
health team. Employment prospects are excellent and
expected to increase in the coming years. A physical
therapist must be able to tfollow the instructions of a
physician and enjoy working with people who are
physicalty il Students should understand the op-
portunitics and necds ot a cureer so vital to the com-
plete recovery of so many hospital patients.

Objectives

To discuss the various duties that a physical therapist
does in his/her daily routine.

To discover the importance ot being able to work
with people. knowing how to do it. and cnjoying it.
To discuss some of the advantages and disadvantages
of a carcer in physical therapy.

Content

Physicul therapy as a healing art existed as carly as
the nifth century B.C. In the 19th century. physical
therapy was recognized as a profession, In 1921, the
American Physical Therapy  Ausociation was estab-
lished. und in 1964, there were 10,000 qualitied
ph_:'\'ic:nl therapists in the United States.
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Duties and Responsibilities

To help persons with muscle. nerve, or joint discases
and injuries to regain use of the disubled parts of their
bodies.

To tollow out the order given by the patient’s physi-
cian,

To know, understand, and be able to use the methods
of exercise, hydrotheruapy, and electrotherapy in
working with patients.

To instruct, when necessary, students. interns, and
nurses in methods and specitics of physical therapy.

Working Conditions

Usually work in hospitals, in physical therapy tacili-
ties. or on wards, with individuals and groups.
Part-time hospital employment and private practices
are also available,

Therapists must be in good physical condition since
they use their bodies a great deal in the treatment of
their patients.

Personal and Educational Qualifications

Must enjoy working with people and must be gentte
but firm when dealing with patients.

Must have physical stamina and be well-trained in the
use of equipment.

Must be a graduate of a school approved by the AMA
(American Medical Association): torty-three schools
offer programs which include the following programs:
four-year bachelor degree program
twelve to sixteen month certificate course tor de-
gree holder
master’s degree program
Must have a state license and be o member of the ALP.

of P.T.

Outlook and Earnings

More men are needed sinee eighty pereent of thera-
pists are women; field is expanding for both sexes.
Eurnings vary with the therapist’s training and experi-
cnce. May begin around $6,500 with supervisors carn-
ing about $10,000 plus tringe benefits.

Therapists work a forty-hour week. no Saturdays.

Advancement to supervisory positions in farge lospi-
tals and organizations is possible: teaching positions
exist in colleges.
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Advantages and Disadvantages
Advantages good income. professional status and
prestige, and reward when patient improves.

Disadvantages -many physical and mental demands of
job and disappointment when patient does not im-
prove.

Related Careers

staft nurse chiropractor
technologist masseur
occeupational therapist  podiatrist
speech pathologist

Activities

Discuss with students the information pertinent to a
career in physical therapy included above.

Assign cach student a career which is related to physi-
cal therapy (one which is included in the *‘health
team™) to rescarch and report on for the entire class.
Reports can be written with drawings included and
posted on a hulletin board or wall.

Science—Meteorologist
Purpose

Most people are tamiliar with the weather forecast
which is a direct result of the work of a meteorolo-
gist, but relatively few appreciate the effort that goes
into it. The purpose of this unit is to tamiliarize stu-
dents with the importance ot the meteorologist’s job,
the types of qualitications and skills he must possess,
and other pertinent informatijon.

Objectives

To appreciate the importance of meteorology as it
refates to our society.

To understand through active participation how a
meteorologist collects and interprets data in order to
make weather maps and forecasts.

To impress upon students the importance of neatness
and accuracy in addition to the various types ot skills
related to this job, e.g.. mathematics and communici-
tions.

To become familinr with the variety of meteorologi-
cal tasks along with the benefits and disadvantages of
waorking in this field.

Activities

A briet general discussion should be conducted with
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students emphasizing the importance of meteorology.
Questions should be posed, such as those listed
below.

How would our lives he difterent it there were no
meteorologists?

(Most textbooks have units on meteorology which
will provide a number of ¢xamples of how human
activity is aftected by weather.)

How did meteorology start as a science?

Have each student (or a small group of students) col-
fect and interpret weather data.

Record weather information on map.

Temperatures and pressures should be written on the
map beside the proper station.

Wind direction—the direction the wind is coming
from -should be indicated on the map by the tail of
the arrow. The number of barbs on the map may
indicate the speed of the wind; however, it is not
essential in this activity.

Locate the station with the lowest pressure and write
L over it. This is the center of the low pressure area.
A cold front starts at the center of the low pressure
area and lies along the line which separates the stations
where winds shift from southwest to northwest and
where there is a decrease in temperatures.

A warm tront also starts at the low pressure arca and
lies where winds shift from cast to southeast and tem-
peratures rise. Indicate the point with the highest
pressure by H.

Problem. Assume that the high and low pressure
systems move castward at a rate of 600 miles per day.
The cold tront and warm front keep the same general
shapes. Have each student predict weather conditions
for a period of twenty-tour hours at various weather
stations.

Using the weather maps, students may perform the
activities which are listed below.

Draw the isobars or isotherms (one or the other. but
not both) on the map.

Using the relative humidity table. give the wet bulb -
readings at variotis stations and have students caleulate
the humidities.

If weather instruments are available, have students
demonstrate the uses of these instruments and make
local forecasts based on their observations.

Following the activitics, a general class discussion
should be held to discuss what it would be like fo be
a meteorologist. The discussion should include sala-
ries and educational requirements.



Art—Architecture

Purpose

Architecture is just one ciareer that someone inter-
ested in art might consider. As multipk housing units,
college campuses. single housing, and shopping cen-
ters continue to ancrease in number, the need for
architects is increasing, The abifities and enthusiasm
of an architect can be the deciding tactors in the ac-
ceptance of his plans.

Objectives

Fo discover the sariety ot housing needs that an ar-
chitect might design.,

To discuss the importance of fiiiing the building to
the needs and desires of the client white making the
building structurally sound.

To become aware of the requirements for hecoming a
suecesstul architect.

Activities

Discuss with the class the ditferent housing needs
within our own c¢ity.

Discuss how cach of the factors listed below influence
the choice of an individual home.

Size of tamily

lobbies and feisur wetivities

Shape. size, and conoour of the land

Avalable money

Nedarness to fumber, stone. or other construction

niterials

Climate

Discuss the importaince of education in this field of

work.
Communicuation skills
Science (physics. chemistry, structure)
History
Mechanical drawing
Art

Have cach student design o home tor his own family.,

Art—Interior Decoration

Purpose

IFacets of artistic endeavor are invotved in interior
decoration. A student can gain experience in this
career  fickd by planning a room his own room,
a classroom. a school lounge. or a school office.
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Objectives

To develop a color scheme with paint.

To choose appropriite style and amount of furniture
to use in a particular setting.

To place furniture in a comtfortable. usable arrange-
ment.

To indicate color, pattern. and textures.

Activities

Huve cach student look through magazines to get
ideas for color schemes and values.

Paint samples of colors you will use.

Make a floor plan of the room. cut shapes represent-
ing suitable furniture arrangement. and paste them in
place.

Draw individual picces of turniture and paint to show
texture, color, and patterns.

Assemble the presentation.

Discuss what cach student has done on his project
and have students compare this to what they think a
person in interior design might do.

Music—Popular Music Singer

Purpose

The fite and job of a “pop™ singer appears to he
very glamorous 1o many voung people today. al-
though it is not as casy as it might appear to be. The
“pop’ singer has obtained a great deal of training und
expertise which is often overlooked. as well as the life
style such a job requires.

Obijectives

To acquaint students with the training required to
become a “pop” singer.

To fearn about some of the non-musical ualities
“pop” singer must possess 10 be suceessful,

To try to discover it the life of a “pop™ singer is as
glamorous as it appears.

“Activities

Discuss the training. personality. and abilities that a

“pop” singer must have,

Musical training voice training most helptul. but

not required and a general knowledge of music to

be able to understand what the people around are

doing and why.

Non-musical requirements o pleasant persomality

which enables the singer to work with people and
19



in tront of people and a wardrobe which ts attrac- singers spend a lot of time traveling.

tive. A singer might have a manager, accompanist, and
other help who must be paid.

Traveling costs (hotels, food, car. airplane tickets)
and promotional expenses are quite high.

Most people work their way up from small group It isn’t a case of just singing and watching the
singing and keep moving to better groups and money.

higher wages as they improve. .
Jobs are endless—singing with local popular

Discuss the jobs available to a “pop” singer and some
of the costs involved.

Have students list ten different kinds of popular
singers who have different musical styles. Discuss some
groups, television, radio, stage shows, musicals,  of these singers and talk about what traveling would
nightclubs, and others. be like, what recording sessions and constant per-
Many jobs require working late at night cr con- formances would be like, and what effect this occupa-
stant traveling from city to city. Most popular tion would have on family life, for example.
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Appendix A - Cooperative Work Experience Program at
Rock Glen Junior High School

Participants

Elizabeth Adams. Principual, 1971-1972
Willie Cardwell, Counselor

Donald Knox. Principal. 1973

John Wooltord., Coordinator

Instructional Team

Hubert Burton. Social Studics

David Chrismer. Mathematics

Rosalyn Fromm. Science. 1971-1972
Minnie Goldsmith, fnglisi, 1971-1972
Hermena Goodson, Business Fducation
Carol Klemm, English, 1972-1973
Sandra Wright, Scicnce. 1971-1972

Yancy L. Whittaker. Program Coordinator
Secondary Component
Maryland Carcer Development Project
(K-Adulty

School Situation

Rock Glen Junior High School 80 is located at 201
North Berd Road just inside the city line ot Balti-
more City near Catonsville. Maryland. The population
during 1971-72 was 2.700 students attending school
in halt-day sessions because of overcrowding.

During 1972-73. the population was 2475 stu-
dents. fifty-three percent white and forty-seven per-
cent black. Although the building is located in sub-
urbia. the student body s made up of students from
all over the city. Most students live more than a mile
from school. Some students are cager to learn while
others are apathetic towards school and studies.

Rock Glen School was originally designed as a unit
school with cach unit being self-contained—the school
within a school concept. This arrangement has been
impossible to maintain because of overcrowding. The
planned capacity of the building was approximately
2.195. During 1972-73. the population has remained
high. Very tew students live in the immediate neigh-
borhood. This is due to the high incidence of children
attending parochial schools. the young couples who
live in the recently built apartment buildings, and the
fact that onc section of the area houses families
whose children are grown and are no longer at home.

1972-73 tound Rock Glen with a total faculty of
107 persons distributed in the following positions:
ninety-=six teachers, one librarian, one library assist-
ant. five counselors. and four administrators. Sev-
enty-four staff members are white. and thirty-three
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are black. One counselor and the principai are black.
(A new principal has been assigned since this report
has been written.)

The Program

The work-study program at Rock Glen grew out of
a need recognized by one of the six counselors which
the school had in 1971-72. The class was developed
to serve as one means of “making education more
meaningful. relevant. and useful™ to alienated stu-
dents. It was a cooperative venture involving the
school. parents, and community in the educational
program of the students.

After the need was recognized. help was solicited
from the State Department ot Education. The project
developed a design as the program progressed. It be-
came suited to the needs of the students. The princi-
pal became excited over the idea and gave full sup-
port and cooperation.

First. the idea was presented to the major depart-
ment heads at Rock Glen. They saw merit in the
program and gave their support. Interested teachers
were asked to volunteer if they cared to teach the
work-study class. Each teacher who participated had
a back-up teacher in the event the need should arise.
After the staff was selected, suggestions were made
regarding objectives.

Twenty-two boys and eighteen girls were selected
to begin the project. It was decided to divide the
group into two teams. While one team attended
school for a week, the other team worked. At the
beginning of each week. the teams reversed their posi-
tions.

Next, the staff involved made specific recommen-
dations regarding the objectives of the program. The
general objective of the project was to keep students
in school until they developed a sense of direction tor
themselves. The immediate objectives of the project
are listed below.

To assist students in developing self-esteem and self-
confidence.
To help cach student in establishing his self-identify.

To channel the student’s behavior towards explora-
tion, learning, and development.

To raise the aspirational levels of the student.

The typical students in the work-study project
viewed school as a frustrating hostile environment
with little or no relationship to their future develop-
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ment. These students may have been academically re-
tarded but not mentally retarded.

The students had poor attendance and scholastic
records. poor attitudes towards themselves and
others. and many had been placed on probation by
the juvenile courts and/or on indefinite suspension
from other schools. Most were dropout prone and
had often been disruptive influences in the school,
home. and community. These same students. how-
ever. were interested in working. eaming money, or
engaging in other activities which they considered a
part of the adult world.

Support was first solicited from the parents of
these students since they were already aware of the
problems regarding their youngsters and their atti-
tudes toward school in general. Parental approval was
readily supplied. Businesses in the neighborhood were
contacted. Owners readily complied because they
were anxious to bring about a better relationship be-
tween the school and community. Some businesses
agreed to supply jobs.

While jobs were being located and the parents and
students were being oriented to the program. staff
members who were to teach the courses, began to
prepare short guides or outlines of topics and skills to
be taught to the ninth grade students involved. These
guides were examined by the department heads and
the principal to assure that the content weuld prepare
the students for entering high school upon comple-
tion of the course.

The Counselor's Role

The counselor’s role in the project began with the
identification of students who might benefit from the
work-study experience. This was done by inspecting
scholastic and attendance records to spot the average
student with poor attendance who also may be a dis-
ciplinary case. This preliminary screening had to be
followed by one or more interviews with each of the
potential candidates for the project. in order to deter-
mine whether the work-study cxperience might meet
the needs of the individual.

The students thus selected were presented infor-
mation about the project, counseled in groups, and
encouraged to discuss the project with their families.
Parents of these students were given detailed informa-
tion about the project and were invited to discuss
their concerns with the counselor before they were
asked to give written permission for the student’s
enrollment in the class.

Students in the work-study progrem require sup-
portive counseling individually and in groups on a
regularly scheduled basis. as well as emergency or
immediate help with decision-making. The counselor
Lot to be available for encouragement and reassur-
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ance to help these students begin to view themselves
and others in a positive fashion. As the typical work-
study student began to rid himselt of his negative
self-concepts. the counsclor had to assist him in devel-
oping sclf-understanding.

In order to help these students interpret the ac-
tions of their teachers and employers. in other than a
primitive fashion. the counselor had to have a close
working relationship with the job coordinator and
each teacher of the class. The e¢xchange of informa-
tion and observations proved invaluable in assisting
these students to benefit from the experience.

The basic difference between the counselor’s role
with this group of students and his role with other
ninth grade students was one of degree and intensity.
As a foliow-up procedure the counselor alerted the
senior Figh school counselor about these students-
their background and experiences. checked their
progress in high school. and was available for icle-
phone calls and/or visits from these former stadents
while they continued to need support.

Teacher Activities

Social Studies

The social studies teacher who volunteered to
teach the work-study group was a man of vast experi-
ences. He had a warm, understanding, yet firm, per-
sonality which let students know that he desired the
best for them. They had to work very hard but they
knew they would profit froin the experiences pro-
vided for them. The course selected for these students
was about consumer education.

Objectives

To develop skills in how to be a successful consumer.

To gain a good self-image because you can be success-
ful by applying your skills.

To learn how to handle personal. sometimes shame-
ful, problems by using alternative approachcs.

To help people help themselves by using approaches
which have been successful.

Approaches

Each person is an adult.

Talk as if you are talking with not 1o adults.
Discuss problems as adults.

Each one is responsible for himself and every other
person in our class - 123C “The Group.™

“The Group” sticks together in public.

We calmly or loudly solve our intra-group problems in
the privacy of “our room.”



The group members help cach other.

No “put downs™ to group members. This makes the
person fail to enter into our conversations. Therefore,
you will never know him.

Demonstrations of acquired skills,
Role-playing.

Pitfalls.

Rewards of success.

“Bull sessions.”

Pride vs. reputation.

Consumer Economics

A course in consuimer cducation was selected be-
cause these students were turned off by school. The
materials had to be suited to their interests and needs.
As a resudt of their learnings. these students had
saved a great deal of moncey by the end of the year
and showed cevidence of good money management.
Their attitude in the entire school changed. Many
changed from “‘rogues™ to good citizens. We believe
some of these ideas have become a part of the daily
living of these students.

General Outline of Consumer Economics
Life's Necessitios
A good-paying job
Applyving tor the joh
Job applications and tests
The personal interview
Actions and relationships on the job
The pay check and its importance
Gross pay
Deductions
Take home pay (real pay)
Moner Management
Busic needs of all people
Managing your life's carnings to get the maximum use
of goods and services
Muking types of budgets
What to include
Renting an apartment or buying a house .
What is required
What to put in the budget
Buying clothes
Opcerating the houschold
Buying food
Budgeting other expenses

Buving on credit ( Louns)

Bank louans
Department store charge accounts
“Boom™ and “‘bust™ pitfalls
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Necds vs. desires.
Buying Your First Car

Needs vs. desires
Looking at your budget
Knowing what you can afford

Insurance

Importance of insurance

Types 6t ihsurance

Fitting the budget to the heeds
Insurance as security

Your insurance company and agent

Banking

Savings accounts
Checking accounts
Operating and balancing a checking account

Planning Vacations

Planning for a Life Partner

Qualitications Investments
Actions Stocks
Planning the Family Bonds

Opening a Business Real estate

English
Purpose

The work-study English program is based on the
concept of survival English, that is, the teaching of
those English skills which are necessary in adult fife,
Although the ninth grade program traditionally in-
cludes the work of the more prominent British and
American authors, the basic objectives of the program
have relegated these to a position of secondary im-
portance in order to place emphasis upon more prac-
tical and relevant areas of study.

The emphasis is primarily upon reading compre-
hension, especially the newspaper, directions on
forms (such as applications for work, insurance, etc.),
and tests, and improvement of oral and written ex-
pression of ideas. It must be remembered that the
work-study student has only half the time in class of

-the regular ninth grade student. This in itself required

the intensification of work in the primary objective
and the de-emphasis of the secondary objective.

Objectives

To increase reading levels.
To improve usage, both written and oral.

To improve ability to follow instructions, written and
oral,

To increase ability to express ideas, written and oral.
To develop ability to think clearly.



To understand selt and others through the study of
literature.

Content

The work-study  English program has been pre-
parcd with regard to preparing the student tor aduit
lite. particularly in the world ot work. The units and
their activitics are listed below.

The Newspaper

Understanding the articles
Using the classitied section. including the help wanted
and buying and selling ads

Business Forms

Filling out forms
Writing all types of business letters

Clear Thinking
Applying simple logic to situations
Understanding how various forms ot propaganda,
especially product advertising, are designed to aftect
the public

The Work World

Interviews
Keeping a job

Finding a job
Applications and forms

The usual ninth grade grammar and literature texts
are used intermittently throughout the school year.
The students like to feet that they are participating in
the normal ninth grade curriculum.

Motivational Techniques

In any discussion of’ motivational techniques, two
factors must be taken into consideration: the basic
character of the class and the personality of the in-
structor.

The work-study students are no ditterent from any
other Baltimore City ninth graders in their interests,
feetings. or forms of recreation. The exception to this
Hies in the fact that school has “turmned them off.” In
order to remotivate them toward education in general
and the English curriculum in particular, the usual
motivational techniques are involved. These tech-
niques inchude high motivation reading materials;
allowing the students to express their ideas on any
given problem or situation: and relating the work as
much as possible to the student’s interests and life
situation. .

The one technique which works particularly well
with the work-study group is work and grades on a
piece work basis. A student is not penalized for non-
comptletion of work, but instead is *“paid” for each
compieted assignment with a minimum grade. The
difference here does not tie in the grading itself, but
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in the attitude with which the grade is given and re-
ceived.

Adolescents, particularly the “street kids” who are
found in this program, readily perceive the teacher’s
attitudes. A good rapport between student and
teacher is necessary in this type of class situation.
With this, the classroom ceases to be so threatening a
place to the student who has become accustomed to
seemingly unreasonable harshness and failure.

The teacher who is liberal in class discussion seems
to work best with the work-study group. The stu-
dents should be allowed to express their ideas in their
own tanguage. Usage may be sub-standard, but three
objectives are accomplished. The student discovers
that his ideas and feelings are important to the class
and tcacher, thus giving him a feeling of self-worth
and confidence. His interest is heightened through
being allowed to question and speak on topics retated
to the lesson. Usage problems can be diagnosed and
plans for future lessons can be built around them.

Finally, the teacher shouid not convey to the stu-
dents the attitude of superiority or supreme authori-
ty, but should assume the role of guide. The teacher
should be able to speak to the students on their level
and relate to their intercsts. At the same time, the
respect of the students will be gained through the
teacher’s preparation and personality.

Suggestions

In the present program, the courses overlap. Some
units and topics which are currently taught in the
work-study English program are also covered in both
the work-study class and social studies. Development
of more definite curricula for each subject would
cradicate this difficulty.

Secondly, the involved teachers should be volun-
teers who feel that there is a true need for this pro-
gram. A teacher who is not highly motivated will have
more than the normat difficutties. This difficulty does
not exist at Rock Glen, but the possibility of it occur-
ring in any work-study program is real.

Conclusion

The English Work-Study program has worked well.
The grades of the students reflcct the heightened
motivation and their conduct has improved vastly.
Each student has a more positive attitude toward
himself, education, and life, in general. as a resuit of
the work-study program.

Unit—Clear Thinking
Lesson— Advertising. the Appeal to Vanity
Objectives

To understand how the advertising field uses the ap-
peal to vanity.



To develop the ability to differentiate between a
good advertisement and a good product.
To develop the ability to follow written directions.

Text Fred H. Marcus et al.. Language i Your Life.
Volyume [ (New York: Harper and Row Publishers.
Inc.. 1966). pp. 141-142,

Materials Magazine advertisements which appeai to
vanity

Activities
Drili

Dircctions. List several things which you like to have
other people see in you,

As the responses are given, list the various ideas on
the hoard in the untitled categories of attractive, pop-
wlar, and important which the teacher will elicit later
from the students.

Evervone likes to be attractive. popular. and im-
portant. The image we have of ourselves is so impor-
tant that advertising takes great advantage of'it. If an
ad can convince us that a particular product will
muke us attractive. popular, or important, there is a
good chance that we will buy the product.

Show the class each ad. With each ad, ask the stu-
dents the questions below.

Does this tell you in some way that if you use this
product that vou will be popular, attractive, or im-
portant?

How does it tell you?

What particular group of people might this ad appeal
to? (age. sex. or interest)

This tyvpe of advertisement
vanity. What is vanity?

How many of you have heard the song “You’re So
Vain™!

The first two lines of the chorus are on the board.

is appealing to your

“You're so vain.

You probubly think this song is about you. . .”
What kind of person is vain?

Vain is the adjective form: vanity is the noun
form. Write two sentences below your drill using rain
and raniry.

If vanity means “pride in one’s self.”” what would
an appeal to vanity be in advertising? An advertise-
ment which appeals to vanity would be one which
trics to make you believe that if you buy or use a
particular product that you will be popular, attractive,
or important. -

Class Assignment

. Read pages 142-143 in Language in Your Life.

2. Define the appeal to vanity from your reading of
Part A in the text.
Q
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3. Complete exercises B and C.
B - Do not copy the sentence. Write the word ran-
ity next to the number if the appeal to vanity is
uscd. Leave the space blank if it is not.
C - Follow the directions given in the book.

Conclusion

Check over the assignment in class.

Home Assignment

Directions. Bring in five ads which use the appeal to
vanity or write a short descriptive statement ot five
radio or television ads which use this appeal.

Mathematics

Because the work-study program at Rock Glen is
designed to attract both the very capable student as
well as the less able, less motivated one, the mathe-
matics program must be very flexible in its content
and its method of instruction.

The curriculum has developed out of 4 need to
provide students with very practical uses of mathe-
matics. Since the traditional “moncy units™ of bank-
ing. budgeting, and taxes have been absorbed by the
addition of a consumer education class, it has become
necessary to design a sequence around fewer units.
These range from the basic operations through meas-
urement, construction with compass and ruler. prob-
ability and the games of chance, and statistics. o
algebra. Given the tact that a child spends only a half
year in the classroom. this amount of work is suftfi-
cient.

The actual conducting of a work-study mathe-
matics class is dictated by the twin elements of small
class size and a wide range of ability. While a class
presentation is certainly needed for general introduc-
tions and periodic reviews and summary. the class
seems to work better in two or three groups. The
results are clear. Mixed with students of his own abili-
ty, the student feels comfortable in working at his
own pace. Grouped with students of varying abilities.
the students learn how to cooperate with others (by
helping or being helped) in finding solutions to
problems.

Regardiess of the format--class presentations or
group work--the emphasis is placed on lessons where
the students experience physically the situations
in which mathematics can be used. Perhaps they can
be used as successfully in a larger class. but experi-
ments and learning games are ideal tfor the smaller
work-study class. With the exception of algebra, all the
other units (measurement, construction. probability.
and statistics) lend themselves to group work. The
algebra unit, by the way. is offered on a volunteer
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basis; it operates best in groups, also.

The overwhelming consideration of a small class
size remains the priority in building a work-study
mathematics program. First. it allows the teacher an

-opportunity to evaluate each individual student care-

tfully, assessing his needs and strengths. Second, it per-
mits the individual student to learn to work closely
with others and to begin to feel success with mathe-
matics, perhaps for the first time.

Work-study students took their minor subjects
such as physical education, art. music, etc., with
other students, depending upon their individual
choices. During one quarter the entire group was ex-
posed to the general business topics listed below.

You and Your Business Life

We Live in a Business World

You as a Consumer

You uas a Preducer

How Goods Get From Producers to You
How Business Is Organized to Serve You

Money and Banks

The lmportance of Money

How Banks Serve You and Your Community
Using a Checking Account

What Happens to the Checks You Write?
Special Checks and Other Money Substitutes

Making Effective Use of Credit
Buying on Credit

Buying on Installments
Borrowing Money

Using Morney Wisely
Planning the Usc of Money
Making and Keeping a Budget
Before You Go Shopping

Getting Your Money’s Worth
Agencies that Serve and Protect the Consumer

Science

Objectives

The major objectives of the science program for
the work-study student are to encourage the students
to appreciate and enjoy science. Many of the students
have conveyed that they dislike science because it is
difficult and the end product is usually failure. Our
aim is to encourage each student to succeed and to
discover science can be useful and fun.

Student Objectives

To build self-confidence.

To gain respect for his peers. for all adults, and for the
Q ol community.
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To solve problems that may arise at work, school, or
play.
To use resource materials effectively.

Teacher Objectives

To praise the student for good work habits and
effort.

To assist students in getting started on a difficult
task.

To reward students for work well done.

To provide for individualized study.

To use varied activities to hold students’ interest.
To use a motivation device at every class meeting.

To make sure each student understands what is re-
quired.

To work on skills students have deficiencies in, partic-
ularly reading skills.

To solve all discipline problems as quickly as possible.
To understand the student’s point of view.

To involve students as much as possible in the learn-
ing process.

Program Objectives

To express a workable definition for biology.

To recognize and cite evidence for major divisions of
biology.

To manipulate apparatus relevant to vocational and
avocational pursuits.

To generalize from data, concepts related to socio-
economic and environmental problems.

Types of Rewards

Candy

Cookies

Success Chart—Science Hall of Fame (Every week one
student is chosen to receive a star because of excel-
fence in achievement and work habits.)

Unit—Living Things

General Objective

To enable students to formulate scientific ideas about
the characteristics, functions, and importance of liv-
ing things.

Specific Objective

Given a microscope and three water samples the stu-
dent should be able to complete the activities below.

Focus the microscope and use it effectively.
Make a slide.

[dentify certain microscopic organisms.
Work satisfactorily in a group situation.
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Directions. Match the terms in column A with the

definitions in column B.

Colimn A Colunn B

I. Leeuwenhocek A, Lo carry microscope
2.arm b. to magnity

3. coarse adjustment ¢. “Father” of the micro-
4. lens scope

S. mirror d. to tocus

¢. to regulate light
Procedure

Have students place drill in notebook.
Go over drill orully with class.
Have students organize in preassigned group.

Allow team captain to obtain all material for investi-
gation. (microscopes. slides, and specimens)

Go over technique for using microscope and making
slides: allow students to select good laboratory part-
ners.

Allow student to make slides of the three specimens.
Have students record
sheets to be passed in.

their results on laboratory

Allow students five minutes before the period ends to
clean up.

Summary

Allow students to compare drawings by using the
blackboard. Help the students with identification.

Home Assignment

Direcrions. Did you notice any difference in the ty pes
of organisms found in the three samples? Write an
explanation of your answer.

Mystery Lab

Directions. Draw what you sce. Try to identify your
specimen.

Name
Sumple 1
Salt 11-0

Drawing Frequency

Sample 1
Polluted H>0

Sumple [
Iresh H-0

Q
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Changing of Teachers

Since the teachers of the work-study group served
on a voluntary basis. they were free to pursue other
interests it they felt they wanted to make a change.
We highly recommend this flexibility since it assures
the program of sincerely interested and willing
teachers.

Content

We would recommend thie reorganizing of several
sections of the courses to prevent repetition. Stu-
dents. however. did not object to the repetition be-
cause what was taught in one course often led to
better understanding of the content of the other
course. This transfer of training was, in part, responsi-
ble tor the improvement in knowledge and achieve-
ment of many of the students.,

Coordinator's Functions

The program tor the students began with a three-
week orientation period led by the job coordinator.
All forty-two students were in school and attended
class together tor this period of time. The class met
tor fifty minutes daily.

Basic concepts were very easily taught to the en-
tire group. The large group interaction to problems
and simulated job conditions was beneticial to all.
The strength and will ot the majority often helped to
bring the nonconformist around.

Persons with individual “hang-ups™ were singled
out and called in for a conference held on a one-fo-
one basis. It was important tor the coordinator to
listen and give the student credit for any part of his
thinking that had merit. He did noi attempt to
change the student’s thinking with one such confer-
ence. Promises to air the subject again were carried
out.

The coordinator worked to have the group develop
a singleness of purpose so that each student in his
own way would “shoot” for that purpose which was
to learn as much as possible about the world of work
and how to survive in it while making the least num-
ber of mistakes. This period was looked upon as a
time of preparation and training for their first job.

Orientation Periods

The ohjectives which follow are those which were
initiated to be achieved by the students during the
orientation periods.
To gain a thorough explanation of the program and
its objectives.
To receive an explanation of how the combined ef-
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torts of administrators. teachers, counselors. coordi-
nators, and emplovers work together to help the stu-
dent.

To learn how their schoaol work helps them on their
job.

To engage in self-examination to explore weaknesses
and strengths.,

To think. act. and talk work.
To identity and understand lives of responsibility.
To learn what to expect the first few days on a job.

To learn how to solve problems that occur on the job
by using one or all of the three recommendations.

Try to solve the problem vourselt by thinking of

every possible answer and weighing the end result
of cach.

I this does not prove satistuctory | seek help trom
a reliable person on the job.

The next source of help should come trom the
coordinator, parent, or a reliable grown-up.

To learn to create good co-worker and boss relation-
ships.

To build a positive selt-image which seeks excellence.
To baild a vocubulary of working terms.

To learn the importance of being on time and on the
job. ’

To learn about the interdependence of workers.

To learn the importance of notification of expected
lateness or absence.

To develop good. sate work habits in everything that
is done.

To learn how to secure work permits and social secu-
rity cards.

To learn how to tind jobs.

To learn how promotions come about and why
people are fired or dismissed.

To learn the importance of concentrating on what
one is doing. tollowing directions, and presenting a
pleasant but business-like air.

To learn how to disagree in a pleasant manner and
how to respect other people’s opinion.

Simulated working conditions are set up and used.
Emplover/emplovee points of view are discussed in
every possible instance. This technique cuts down on
seltish, immature points of view and nuikes the stu-
dent more critical ot himselt and aware ot what is
expected of him.

Sclected cassette tapes trom the “World of Work™
series, and other visual aids are used. Prospective em-
O ers are invited in to speak to the class.
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Assignments are given that will challenge their abil-
ity to tollow directions. Students should be motivit-
ed to want to do even the smallest task well.

For example. the teacher informally may ask three
or four youngsters to erase different chalkboards. No
other directions should be given. Each student’s work
should be criticized. Praises should be given where
they are deserved.

Self-contidence is developed by giving students
many opportunities to become successtul in solving
common on-thesjob problems. The day's work (not
lesson) begins with three on-the-job problems. Stu-
dents are asked to write at least iwo solutions to cach
problem. Various ones are called on to read and de-
tend their solutions. This kind of experience is partic-
ularly effective because immature, selfish solutions
sound ridiculous when read aloud. The rest of the
class tears them apart and the criticism has more
meaning coming from their classmates. Such triaining
on the part of the coordinator really prepares stu-
dents for success on the job.

Administrator's Function

The administrator’s role is one of understanding.
encouragement. and pre-planning. When one sees so
many teachers, commmunity members, and parents
interested in bringing about change in the attitude of
students, he feels a nced to do all in his power to
make the execution of such a project as painless as
possible.

Upon being assured that academic standards are
being adhered to, and that the program is geared to
meet the present and tuture needs of students, it is
time to consult with the area direcior, state depart-
ment  officials, parents, and community business
leaders to be sure that approval has been given for the
project. Next comes the scheduling of activities so
that the class or classes in mind will become a part of
the total program of the schootl. Department heads
and counselors have a role in this part of the schedul-
ing process. It is amazing to sce how much can be
attempted and successtully carried out when faculty
members recognize that they are working with the
approval and encouragement ot the administration.
Many exciting experiences are provided tor students
by teachers who do not teel hampered by frequent
fack of understanding and encouragement on the part
of the administrator.

The administrator must remember that some parts
of the administrator’s program are experimental. Mis-
takes will be made, problems will arise. and changes
will be necessary. Flexibility is the key word to a
successtul program. In addition, the administrator
will find it necessary to attend a few additional meet-
ings and to host members of the visiting merchants



aroups. stiate departinent groups. neighboring schools,
and other organizations. There will be times when the
counsvlor, job coordinator, or administrator will be
asked to give data or reports on the activities being
carricd out. All of these minor responsibilities can be
assumed with pride it one can see merit in the pro-
sram and maturity on the part of the students in-
volved.

The administrator must be knowledgeable of the
various aspects of the program in order to be able to
render assistance when nccessary. He must be ac-
quainted with the students in the program so that
should any disciplinary problems arise. he will he able
to tollow the correct procedures in handling them.
Time spent with a project of this type is most satis-
tactory and worthwhile,

Community Groups’ Functions

Open communication and good public relations
between school and community must exist it each is
to tunction to its greatest capacity. Project Awarencess
wis faunched to inform the business people. parents,
and neighbors about the work-study program at Rock
Glen. The administrators, teachers, P.T.A., students,
and job coordinator helped to accomplish this phase
of the project. The tact that the program would help
goet some voungsters oftf the street and gainfully ¢em-
ploved was particularly attractive to the people in the
community.

Getting the community involved was the next
step. Businessmen and parents were called upon to
speak formally in pancls and informally in classroom
situations to the work-study class. Discussion with
questions and answer periods were successful. Some
of the topics covered were:

What to Expect ona Joh

O
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The Meaning of Responsibility

The Importance of Getting to the Job

Getting There on Time

Attitudes and Getting Along With Your Co-

Worker

Personnel from the Baltimore City Police Depart-
ment addressed themselves to the subject of liability.
The Fire Department warned against fire hazards and
demonstrated how to operate certain equipment such
as extinguishers. The work-study program has done
much to bring the school and community closer to-
gether.

Parents’ Observations and Comments

Many parents could not mmderstand why their
children would work uncomplainingly on their as-
signed jobs and they could not get them to do any
chores at home, Parents called to express their joy in
sceing their children wanting to go to work and want-
ing to go to school. This has never happened for them
before.

Some parents called to complain about the neigh-
borhood in which the children worked. Some young-
sters’ jobs had to be changed because of this. Some
students returned home from their jobs very tired and
this moved the mothers to inquire further about what
kinds of tasks their children were doing on their jobs.

Fvidence showed that conversation with their
children about their bosses, people on their jobs. and
things they had to do brought some families closer
together. Parents noticed spurts of maturation in their
offspring. Some parents wanted to know why their
children were not paid minimum wages and others
wanted to know if their children were missing work
other regular ninth graders were receiving.



Work dates from September 1971 to August 1972

Student Roster 19711972

Tt Test Average Senior | Senior
Female | Age Results Grades | Absences High | High
Students | 9°71 [Rdg.  Arith.| 8th 9th} 8th 9th Employer Job Lhoices jGradoes
I'oB. P44 | 5.7 s oGl P Edmondson Day Care Centor | Teacher's Aide 107 65
. B. b3-1 |53 o4 D |G |36 | 5] Third World Sales Person 400 70
K. ( 148 o4 | 6.3 F ol ito I | Library Desk Clerk 412 83
R. ( 149 |88 ] 7.3 FolaG 2o I [ A& B Shoe Store Sales Person 70 80
Vo FS-10] 5.3 ] 6.2 Pt I 1 Key Cirele Hospice Laundry Worker] 410 70
1ot fo-2 17.0 | 6.5 | P |G} 79 | 8| Pat’s Confectionary Sales Person 410 50
b. ). PS-10]s.3 | 4.5 ! F 146 | 2 | Forest Haven Nursing Home | Houscekeeper 454 75
K. N 13 D |t AR 2 | Edmiondson Day Care Center | Teacher's Aide 400 0(0)
L. D fo 6.1 S8 | P |F [33 [R Albry’s Card Shop Sales Person PW-R
M.DP 15-2 1ol 6.0 | P | F 198 {43 | Card Corner Sales Person Repeating 9th
at Schoot 80
T. R. 14-7 1 7.0 7.8 F |G |24 | A& B Shoe Store Sales Person 400
AL R. 1520 160 { 57 1D P Card Corner Sales Person 412 Pw-p
.S, 15-9 | 6. o.0 | F I+t 8 | 4 Forest Haven Nursing Home | Kitchen Helper 70 70 ]
R.l 149 1 6.0 | 6.0 I D29 |39 | Forest Haven Nursing Home [ Kitehen Helper | Frailed School
70 Adult Cen-
ter
Ul 14-7 o4 | 79 Py o4 9 | Albry's Card Shop Sales Person 70 D
B.1 14-8 | 8.1 7.9 3 i t6 3 | FForest Haven Nursing Home | Patient Care Woodlawn,
Baltimore City
.l 143 1 7.5 | 6.6 | 1 G | 22 | 7| Library Desk Clerk 411 80
PowW, 15-7 | 7.1 DLP 76 f-orest Haven Nursing Home | Nurse's Aide 400 70




Student Roster 1971-1972

Work dates trom September 1971 to August 1972

71 Test Average Senior | Senjor
Male | Age Results Grades [Absences High | High
Students | 9/71 | Rdg. Arith. | 8th 9th | 8th 9th Employer Job Choices| Grades
T. A 15-7140 1 6.6 | F { G |24 | 4 ]School & Pre-School Supply| Storckeeper 410 05
J. B. 158104 } 57 | F | G 129 1 2]North Bend Shell Station Pumping Gas 454 05
G. B. lo-1 [ 7.3 | 85 [ F | F 28 | 2 410 55
—(}. D J139 50 765 [ F [ ¥ |28 | 4 John Nock's Esso Station Pumping Gas 400 65
MUED I3 ST 47 F I E IS [0S [ Music Mart | Salesman 400 | 60
RoF. -1 80 ) 80 1 F JG- ] 7] 2] Mogol's Office Furniture Furniture Finishing] 400 } 80
L. H 10 6.0 | 61 | P | D [60 [40 | Beltway Pharmacy Maintenance Repeating 9th
at School 80
1. H. 14-6 50 | P | F |58 } 7 |Hilton Nursing Home Maintenance 410 05
kb 16-8 1 5.8 | 7.1 | P | G }49 | 8 | North Bend Shell Station Pumping Gas 100 |PW-0
T.K 147195 | 6.4 | P [ F |47 | S |Phil's Arco Station Pumping Gas 408 65
K.Ko (159172 181 [P G (00| ofBaltimore Rug Company General Helper 410 PW-0O
cmploy-
od
M. K I5-1 7.1 6.0 P [P [78 | 6 [Forest Haven Numing Homep Houseman 410 70
B. M. 15-11 6.2 So | P |F $10 1 0[John Nock's Esso Station Pumping Gas 400 65
D. N 15 62160 [P L (27 ] 6 [School & Pre-School Supply| Storckeeper 410 60
D. R 1491 7.2 1 6.4 | P |+ |44 | 7 {Mogol's Office Furniture Furniturc Finishing| 410 70
A. R 15-04 6.5 | 6.0 | P17 {38 | & Dufty's Restaurant Kitchen Helper 410 60
P.S. 15-8 1 6.5 8.1 P p |17 0 | Forest Haven Nursing Home| Houseman 70 70
S. W, 16 7.3 7.7 ¢ P | 138 [ o] Beltway Pharmacy Maintenance 410 60




Student Achievement and Attendance

Work dates from September 1972 to present date

1972 Test Average Average
Female | Age Results Grades Absence
Students| 9/72 [Rdg. Arith.] 71-72 72-73 [ 71-72 72-73 Employer Job

D. B, 15-0 7.0 | 6.4 G G 21 4 ] Jenkins Memorial Home Nurse's Aide

M. B 148 8.1 1 7.2 k G+ 4 1 | Key Circle Hospice Laundry Helper
M. B. 14-10] 9.6 | 9.7 P 52 15 Post Sample Shop Sales Person

B. C. 159 5.1 - 39 14 | Jenkins Memorial Home Nurse’s Aide

Y. I 14-6 1 6.5 7.4 F G 7 0 Edmondson Day Care Center [Teacher’s Aide
P. G. 14-11 D D ? 18 | Jenkins Memorial Home Nurse’s Aide

C. H. 14-11 7.3 P F 45 Ken Mar Market Store Helper

J. I 13-4 | 6.7 p G ? 5 Key Circle Hospice Laundry Hetper
D.J. l6-0 {5.8 6.7 P F 10 | Key Circle Hospice Laundry Helper
N. L. 14-7 |49 F 48 4 | Edmondson Day Care Center | Teacher’s Aide
MM, JIS-11H9.2 | 8.0 F P 6 7 Pratt’s Bargain Center Sales Person
B.M. | 141} 74 | 7.7 F G 19 3 | Jenkins Memorial Home Patient Cure

M. S. 15-1 Jo.8 | 8.1 F F 20 13 | Jenkins Memorial Home Patient Care
T.S. 14-6 {82 ] 7.5 P G 38 7 | Ken Mar Market Siore Helper
C.S. 15-9 17.2 | 0.4 P+ G+ | 52+ S | Key Circle Hospice Laundry Heltper
K.S 16-3 149 | 5.5 F F 11 0 | A & B Shoe Store Sales Person
B.1 lo-1 5.7 | 5.1 P G 81 7 | Post Sampie Shop Sales Person




Work dates from September 1972 to present date

Student Achievement and Attendoance

1972 Test Average Average
Male | Age Results Grades Absence
Students| 9/72 |Rde  Arith.} 71-72 72-73|71-72 72-73 Employer Job
M.AL 16-2 7.3 8.3 F 73 7 North Bend Shell' Pumping Gas
S. C. 16-0 | 6.1 5.7 F 67 . 9 Phil’s Arco Station Pumping Gas
A E. 14-2 1 8.6 6.7 G F 9 Library Page
Z.G. 15-7 |6.6 0.5 P F 31 4 | Beltway Pharmacy Maintenance
P. H. 16-5 [ 6.3 D G 73 2 Batt Tire Company Maintenance
J. H. 15-2 178 | 6.3 - F+ 23 2 1 Orange Julius Counterman
w. J. 15-7 |54 | 88 P+ | Hospi- | 9 | Serio & Sons (Fruitstand) Helper
tal Sch.
T.J. 15-0 { 8.0 Al p F 53 Beltway Pharmacy Maintenance
T. L. 14-3 | 6.7 5.5 G 13 10 Library Page
M.M. 140175 6.1 F p 40 Phil’s Arco Station Pumping Gas
M. N. 150 | 7.3 7.0 G 8 John Nock’s Esso Station Pumping Gas
R.O. 15-2 1 6.8 I F 25 2 1 Batt Tire Company Maintenance
R.S. 154 D D 83 61 Beltway Pharmacy Maintenance
A.S. 14-8 } 8.9 | 8.0 P D ol 25 | Serio & Sons (Fruitstand) Helper
R.S. 15-5 7.7 7.1 P F 39 ] North Bend Shell Station Pumping Gas
R.S. 15-4 160 | 6.5 F G 2 2 Phil’s Arco Station Pumping Gas
J.T. 14-10Q] 5.5 P F 53 2 Third World Store Helper
D.T. 14-10/ 5.5 | 0.4 F G 6 1 North Bend Shell Station Pumping Gas
T. W. 14-114 7.0 | 8.7 G G 7 ] School & Pre-School Supply | Store Helper
K. W. {161 P F 43 2 | Library Desk Clerk
B.W. 15-0 | 8.1 54 F G 10 0 | School & Pre-School Supply | Store Helper
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Appendix B - Cooperative Work Experience Program at
General Henry Lee Junior High School

School Participants

John Berrent. Coordinator
Leon L. Lerner, Counselor
Maurice Schreiber. Principal

Yaney L. Whittaker. Program Coaordinator
Sccondary Component

Employer Planning Committee

Jack Phillips
Dan Rugo
Harry Shofer
Sam Shofer

Charles Boeckman
Frank Cimino
Dan Ditonno
Sidney Goldstein
Steve Lazarus

Participating Businesses

Dan Brothers

Elizabeth Fleckenstein Company
Gem Company

McCormick and Company

M. Shaivitz and Son

Shoter's Furniture Company
Steve’s Supermurket

Introduction

One of the major goals ot the Maryland Career
Development Project is the development of a unique
amd effective cooperative work-study  program  for
dropout-prone students at the junior high school
level, Two programs designed to accomplish this goal
are presently being conducted in two different junior
high schools in Baltimore, The first was initiated at
General Henry Lee Junior High School on Aprit 19,
1971, and the second became operational on Septem-
ber 7. 1971 at Rock Glen Junior High School. Al-
though the objectives developed tor both programs by
the project dircctors are the same, different ap-
proaches, organizational patterns. and activities are
heing conducted to gecomplish them.

The work-oriented program  was established in
School 72 on April 19, 1971, In this program, stu-
dent participants spend three morning hours in school
taking regular and special courses and the afternoon
hours working at selected training stations in the local
community, A two-man team consisting of a full-time
teacher-coordinator and a counselor is directly re-
sponsible tor program design and operation,

Initially 4 group of twenty-one dropout-prone stu-
(Ic{n\ were identified and selected to participate in
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the program ot School 72, All students, approxi-
mately fourteen years of age. were enrolled in the
seventh grade at the time of the program’s implemen-
tation. To accomodate the original experimental
group, the program was shifted to thie cighth grade in
September 1971, This school year (1972-1973; stu-
dents are enrolled from the seventh, eighth, and ninth
grades.

Project Objectives

To acquaint students with emplovment opportunitics
at a job entry level within their local environment
which is overlooked often by students,

To utilize the small businessman as an advocate for
the student-worker and to teach the student employ-
ability skills and attitudes as a result of the relation-
ship.

To utilize the small businessman as a resource to the
school to assist the school statt to understand the
employer’s needs so that instruction might become
more relevant.

To help students relate school experiences to produc-
tive work.

To provide a means of retaining highly dropout-prone
students within the formal educational establishment.

General Objectives
To establish desirable habits of regular attendance at
school and work.

To develop desirable attitudes regarding tasks re-
quired at school and work.

To develop abilities to adjust to group situations at
school and work.

To learn job skills through practical situations.

To develop respect for authoritarian figures,  »
Specific Ohjectives

To improve academically in the arcas of reading and
mathematics.

Specific Objectives
To learn to adiust at school and on the job regarding
requirements of school and work.

To develop ability to carn money and utilize funds
desirably.

To develop ability to relate skills learned in school
and on the job to cach other.
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School Situation

School 72 is located in a poor socio=conomic area
ot the inner city. Students attending School 72 come
from a broad geographical arca ot the inner city.
Thiey are characterized by the program’s staf't as being
gencrally  sociocconomically  disadvantaged.  The
racial composition of the school’s cnrollees is 31.2
percent white and 68.8 pereent black. The group as a
whole presents to the school's statt many complex
social, academic, and cconomic problems refevant to
their disadvantaged backgrounds,

The school’s environmental setting is in an unta-
vorable geographic setting. 1t is located in an area
characterized by much demolition activity of the ur-
ban renewal type. The school buildings are outdated
and in need of immediate replicement. At present,
three physically separated buildings are used to house
the school’s students.

Criteria for Selection

Criteria tor selection of “high risk™ students re-
Late directly to absentectsm. Students selected  are
fourteen to fifteen vears of age. inclusive. who have
been absent from school during three-quarters of the
school year. (185 days in four quarters) no less than
thirtv-five days. and no more than ninety days. Thus,
by and large. students selected will have demonstrat-
ed some desire for school attendance and will not
have been totally absent.

I'vpical definition ot such students will indicate
high fevels of absentecism as defined above and aca-
demic tailure usually due to absence. rather than to
extremely low level academic aptitude. Reading abili-
ty might vary between 4.0 and 6.5 on an lowa Basic
Reading Fest. However. students with better reading
levels need not be excluded.

Behavioral problems do not constitute a syndrome
Jttached to the selection process. Hanything, apathy
might be a more descriptive term of normal daily
response. These are students who. basically. have
tound little meaning in the traditional curriculum
and. coupled with consistent though not total absen-
tecism, find the daily classroom experience a trustrat-
ing one. Their responses are usually a result of frustra-
tion rather than severe personal problems.

These students. from an emotional and  socio-
ceonomic viewpoint. will have some specific com-
monalities. They are inner-city residents. black and
white, have low level income ($5.000 per year and
lower). and are trom ftairdy large families (an average of
five ta six children living at home). Many are {rom
tamilies with tathers not living at home. In many in-

‘¢ves they are part ot a matriarchial family with
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srandparents directly involved with the raising of the
children in the home.

Many of the students are work-oriented. The girls
have had extensive experiences within the home, such
as cooking, cleaning, and taking care of younger chil-
dren. Boys have had jobs in the neighborhood. such
as in grocery stores. gasoline stations, and food mar-
kets, They have been shoe-shine boys or newspaper
delivery boys. also. Few of the students have a record
of delinquent activity or contact with court.

Coordinator—Teacher's Responsibility

Class size is limited to twenty-tive students. The
teacher of the class will be certified tor teaching. but.,
in addition, will have had direct work experience in
industry and will be knowledgeable of the world of
work.

Responsibilities of the coordinator-teacher include
the following items listed below.

Instructing the students in a class setting within the
school tor 150 minutes. Topics of instruction should
relate to both academic and work experience phases
of the program, meeting empirical needs of students.
Necessary ingredients should include developing un-
derstandings of responsibilities on the job, getting
along with employers and employees, and developing
desirable habits and attitudes at work.,

Maintaining necessary records relating to the jobs in
which students are employed. These records include
students’ payroll records.

Locating jobs for students as needed, supervising stu-
dents on the job, and operating in concert with em-
ployers to give students experiences which are valu-
able as learning situations.

Presenting to the employer an understanding ot the
students as adolescents.

Evaluating materials for use in the classroom phase of
the program and the work phase of the program: this
includes periodic evaluation of cachstudent’s progress
by the teacher-coordinator of the program.

Planning lessons both in and out of school which will
extend the academic and work knowledge of the stu-
dent through ficld trips and other direct contacts
with employer persommel and student.

Muintaining 2 continuing knowledge of the State and
Federal labor laws relating to fourteen- and fifteen
vear-old students.

Developing a positive relationship in the community
among employers. parents, and other individuals who
may be helpful.



School's Responsibilities

The principal is administrator of the program, and
bears tull responsibility tfor the successful operation
of the program. including development of instruc-
tional materials, innovative practices, and supervision,
The schoot counselor has the responsibility of work-
ing closely with the teacher-coordinator in those ele-
ments of behavioral practice which will allow the stu-
dent to broaden self-understanding.

Both individual and group counseling may be used
to assist in this direction. Close working relationships
between the teacher and the counselor should exist.
Full resources of the school, including all personnel,
will be made aviilable ro the teacher-coordinator.

Employer's Responsibilities

The employer will use the student as a working
individual to assist in the operation of his business.
consistent with State and Federal labor laws. He will
help the student to develop desirable habits and atti-
tudes relative to good attendance: to accept and de-
velop habits of responsibilities on the job: and to get
along with different types of people under varying
work experiences in a realistic work setting.

The employer is not a teacher, though he will be
teaching work experiences through on-the-job demon-
stration and practice. He may or may not teachi the stu-
dent a specific skill or trade. The order of the day
may well be concentration upon habits and attitudes
rather than the development of a work skill. though
this does not rule out the learning of specific skills
when such learning takes place, Generalized skills re-
lating to the student and his work progress are to be
regarded as typical objectives. The employer will be
called upon for his periodic evaluation of the stu-
dents’ progress.

The employer may be asked to volunteer to work
with the school. as is consistent with his time and
need in the business, for the purpose of aiding the
progress of the program. His activities may include
helping to plan curriculum as well as periodic direct
instruction of the class.

Additional Information

Students are paid a salary on a per-hour basis com-
mensurate with community rates tor part-time work
in which students are involved. Continuance on the
job by the student will be dependent upon his attend-
ance at school and his positive achievement in the
class situation. Parents of students will be required to
give permission for their children to participate in this
program. Hopefully, as a result of the program. a
closlcr relationship with school personnel will develop.
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General Qutline of
Classroom Curriculum

Five Classroom Hours
Orientation to employers and job samples
Use of cassettes
Former students to discuss jobs
Visit to a place of employment

Fifty Classroom Hours

Perspective of different careers
Use of data as defined in fifteen career clusters

Forty Classroom Hours

Self-concepts in relation to careers

Career interest testing. test interpretation, and devel-
opment of concepts around expressed interests (Use
of Kuder Interest Inventory, Form E)

Aptitude testing and interpretation (Use of GATB
through Maryland State Employment Service)

Thirty Classroom Hours
Employer-student interaction
Employer visitation to classroom

McCormick and Company personnel visitation to
classroom

Student visitation to selected companies

Student visitation to selected departments of Mc-
Cormick and Company

Discussion of selected topics relating to adjustment
on the job

Informal development of job problems by students
and review of suggested solutions (Use of workbook.
cassette tapes, and other audio-visual aides)

Average Absences

1971-72 School Year

st Quarter = 10.94
2nd Quarter=11.76

1970-71 School Year

Ist Quarter=18.17

2nd Quarter = 22.50
3rd Quarter = 22.05 3rd Quarter= 6.76
4th Quarter = 17.60 4th Quarter= 5.53

Averages for the first, second. and third quarters
of the 1970-71 school year reflected the students
performance as a group prior to program initiation on
April 19, 1971 during the fourth quarter. The figures
show that the program has been effective in reducing
the absenteeism rate among students who remained in
the program.

During the second data collecting period which
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Student Roster for September 1972

to February 1973

FIRST QUARTER SECOND QUARTER
S S
= 2 NI SRR EOT ) = e “&E|o|(2dla
Glw|d |2 |2 |Z2|28| & |w|2|E|Z |38 2%
21212 |< |8 |82cc| 8 |58 |5|5(8209]
< | dld | | R |an|zS| < | J|Wd|=|a |0nz2
9th Grade
R. B. s110]70] 90 70 1111817080 70
WV. B. ofle 60 [ 60 |70 4122 50160 |70
D. B. 312 60 | 60 | 70 19|14 50 [ 60 [ 70
W.G. ol18 50 70 75 R 50 | 6O 75
S. H. o] 12185185 75 3|12 (90175 75
M. M. S|{14]160]( 65 70 11113 |55]55 70
E. M. 18 3155(60]50]50 14 1 160 {50 (505070
C.N. 0 1 [55]55]50]50 {80 0 1 160 |50 150|50]70
R. R. 1] o 50 ]70 {75 5110 50|80 |75
C.S. 6] 1]90] 90 90 3| 219090 90
L.S. ]2 75170 8S 1] 3 55170 85
8th Grade
C.F. 1] 70 | 60 70 12 80 | 70 75
D.T. 1{25]60] 50 70 1]22]55]50 70
M. W. 27| 5| 60| 60 75 |60 8l 91805080 75
7th Grade ;
S. C. 111250 50| 5015075 0114115019080 | 50|75
I. H. 71 3]s50]s0]s0/[s¢ 17| 45070 506]50][75
J.M. 30 9]70] 60| 50 o[ o 70 { 60 | 60 | 80




Work-Study Program Withdrawals for September 1972 to February 1973

FIRST QUARTER SECOND QUARTER
= % |lwal S|28| 2% | & % |wal O| 28| 2| WITHDRAWAL
Gl w| ZIEE| Glcelz=| &8 | | 3|EF &| S5/==|88| COMMENTS
m O —
A < < O L. A < << Ol
Z1 5| g1ss| 2185126 2 | 5|45 2] 85|26/
9th Grade
D. B. 4 | Quit school after
four weeks.
A.B. 7 8 501 50 50 551 50 {50 50 7 | Disciplinary remov-
al. Quit school.
J.L 0 21 85|58 70 9 7 155 55 70 120 | Wanted to attend.,
school full-time.
G. L. . 3 | Entered Merchant
NOT AVAILABLE Marine in October
1972,
| 3 ansferre
B.N. . 55 50 |60 NOT AVAILABLE 3 Tl‘rdll.st‘g‘rljg‘?l to
) | | | another school.
J.R. , ' J | J 16 ) Removed. Forged
NOT AVAILABLE NOT AVAILABLE time cards. Quit.
R. S. b1 1555150 60 37 7155]150(50} 50 8 | Disciplinary remov-
al. Quit school.
8th Grade
Al 1017|6060 70 22 117 1651 50 |60 | 55 8 [Wanted to attend
school full-time.
5. 5. Records sent to other school 4 .l‘\/‘rg,“md to another
J.T. N 3155150155 55 32 8 150150 1|55] 50 5 [Moved to another
ared.
. W, | 71851095 85 O |15 |90] 85 85 |19 [Wanted to attend
schoot full-time.
G.Y. 7 6 85 1 90 | KS FE 119 1901 60 |70 85 |85 |17 [Wanted to attend
school full-time.
7th Grade
C.H. 18 113 {50 }150|50]50 {50 503150 |50 50 5 | Disciplinary remov-
at. Transterred to an-
other schiool.
D. L. 3 9130 50]50150 {50 18 |16 |50 50 |50 50 6 [Wanted to attend
schoot fuli-time.
J. M. 6 |Wanted to attend
: NOT AVAILABLE NOT AVAILABLE scho(:l l"ull-tin:c.
T. N. 5050150150 (70 2125 {50180 [50] 55 [70 |14 |Wanted to attend
school full-time.
K.P 50150 1501[50 (70 17 {14 |50 | 50 {60 50 [50 {11 jRemoved because
of forging time cards.
R 50 {5050 |50 {60 50 {50 |50} 50 {50 5 |Poor work record.
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ended May 1972, attendance continued to improve Social Studies 53.89 58.94 52.89 60.26
each quarter. This would indicate a4 positive impact Science 54.74 58.95 55.52 63.06
on the students participating in the program.

Schelastic Averages ' 1971-72 School Year
1970-71 School Year Ist
Subject Quarter
Ist nd Srd 4th
Subject Quarter  Quarter  Quarter  Quurter English 73.42
' Mathematics  72.89
English 55.53 57.10 54.74 64.21 Social Studies 67.37
Mathematics  60.53 63.37 62.50 65.20 Science 68.42




Appendix C - Project GO (Growing Opportunities)

Participants

Carolvn W, Boston. clezing Dircetor, Guidanee and
Placement Division. Baltimore City Public Schools
Harry A, Carpenier. Assistant Coordinator, Ninth
Grade Program

Muriet D. Johnson. - Asyistant Coordinator. Seventh
and Fighth Grade Programs

Charlotte J. Mehane, Coordinator

Beatrice G. Randolph, Assistant Coordinaror, General
Vocitional und Special Education Programs

Introduction

Project GO (Growing Opportunities) is i guidance-
ariented  program in the Baltimore City  Public
Schools, under the Division of Guidanee and Place-
ment. It was initiated in 19606 by the Guidance De-
partment under the leadership of Mrs. Charlotte J.
Mebane at Lombard Junior High Schiool §7. This
program was designed to meet the needs of nioth
aritde students by helping them keep alive their aspi-
rations for future gainful emplovment through the
exploration of career opportunities in the world of
work. Project GO was expanded in 1972 to inctude
the seventh. cighth, and ninth grades, Twelve junior
high schools, one senior high school, three general
vocational schools, and  seven special  education
schools are included in the program.

The project utilizes the services of the community
including active involvement of the Voluntary Coun-
cil on Equal Employment Opportunity. Incorporated.
under the leadership of Mr. Altred P. Ramsey. chuir-
man  of the council and retired president of the
Bultimore Gas and Electric Company. Also included
are emplovers in the Baltimore metropotitan area.
sovernmental agencies. businesses. industries. manu-
fucturers, hospitats. and cotleges. The principal factor
contributing to the success of the ongoing pro-
aram of Project GO is the participation in the program
ol every department in the school including ad minis-
trators, teachers. and parents,

Project GO.an exemplary career education project,
has opened the door to a new phase of its already
multituceted developmental program. Seventh and
cighth grades have heen included in the programming
ol activitics. prinvrily. to bridge the gap of vocational
awareness and exploration alrcady hegun at the ele-
mentary fevel,

Though the program is guidunce-oriented, admin-
istrutors. teachers. counselors, and (he community are
asked to pool their resources and expertise to develop
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and shape developmental, systematic programs and/or
activities to make thie exploration of careers meaning-
ful and relevant to evervday pursuits in the class-
room.

An outline of suggestions to be considered in the
development of units and learning packages is in-
cluded. With emphasis based on curriculum, each sub-
ject teacher involved is encouraged to he as innova-
tive and creative as possible.

Self-Awareness and Job Exploration

General Objectives

To muke the educational process and curriculum more
relevant to students through a developmental ap-
proach to carcer awareness.

To provide for a smooth transition from the exploru-
tory phase of the program in the seventh and cighth
grades to the more sophisticated and in-depth experi-
ences and activities in the ninth grade phase of Proj-
ect GO.

To develop in students an awareness to the similari-
ties which exist between school, their present occupa-
tion, and the demands of jobs and careers.

To foster opportunities for team teaching.

To study the worth of varied levels and types of
work.

To mold attitudes necessary for suceess on the job.
To provide programs which encourage students to ob-
tain carcer information.

To program exploratory experiences in the world of
work und to make “real” the need tor the acquisition
ot salcable skills.

Specific Objectives
To assist students in the understanding and aceept-
ance of self” as they see the need to prepare for the
world ot work.
To help students to maintain a constant awareness of
jobs and careers.
To provide avenues for students to see the relation-
ship of subjects in school to pertormance on the job.
To see how personal associations in life affect job
interests.
To become aware of special interests, skills, and
hohbies as an influence on future goals as they relate
to jobs and carcers.
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Special Curriculum and General
Vocational

Shop Area Seminar

This year Project GO has incorporated a new phase
in the program entitled “Shop Arca Seminar” for the
participating three general vocational schools and
seven special education schools.

The purpose of this phase is to actively involve
students in specitic shops. such as metal. woodwork.
home economics. and others in order to accomplish
maximum success educationally that inay be applied
to available occupations in the world of work. The
vouational skill training is of great importance to the
student in that it oftfers techniques in acquiring com-
petencies required for successtul entry into the em-
ployment world.

The Shop Arca Seminar atfords students the
opportunity to exhibit completed projects made in
various shop areas that may lead to their future
careers.

Summary of Activities for Unit
Do | Qualify?

A questionnaire was used to introduce this unit for
cighth and ninth grade special education students,
Some of the questions contained on the questionnaire
are listed below.

. What type of work does your fatber do?

. What type of work does your mother do”?
. What types of jobs have you had?

. Arce you employed at present?

. What type of work would you like to do?

Nt o

The questionnaires were discussed and filled out.
By analyzing the questionnaire, it was found that
there were just about as many different jobhs among
the parents of the students, as there were students in
the class. This was good because we had an oppor-
tunity to listen to ditterent students discuss the jobs
their parents had.

Each student was allowed to state his future job
preference and to discuss the choice he made. From
this discussion it was tound that many of the students
did not know very much about their chosen carcers.
We decided to concentrate cur attention on the an-
swers to the guestions helow.

1. What arc my interests?

. What are my ahilities?

. What type of personality do I have?
. What kinds of jobs age available?

Pt
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5. What qualifications are nceded for various
jobs?
6. What jobs do I qualifv tor?

it was decided ot to discourage the students
about their careers. but to et them do research and
decide for themselves it they should pursue their
chosen careers or if they should choose a career more
in line with their interests and abilities. Luckily. most
of the careers chosen were realistic and in line with
their abilities.

At the beginning of the unit. we tried to find out
as much as possible abont ourselves. The students
filled out and discussed such charts as My Interest
Checklist. How Interest Leads to Jobs, What I Do
Well. and Personality Checklist.

Health Care Phase
Specific Objectives

The field of health care encompasses many varied
jobs which may be entered at different educational
levels for the special education and general vocational
student. Below are listed educational goals and objec-
tives of the program.

To help students realize their beginnings. why they
exist. and what they expect to do in the future.

To explore various health carcers and their otterings
tor adaptation to individuan.2d needs.

To offer students specific information in health ca-
reers that could lead to useful resources in deciding
on the right job.

To develop an awareness of the importance of goed
attendance and punctuality as related to the job.

To increase maturity in decision making for suitable
occupations.

Nursing homes can provide very important contri-
butions to Project GO. There are many areas of em-
ployment present in this field tor graduates of the
general vocational curriculum and students of the
advanced special education curricuium.

Since most of these graduates do not go on to
schools of higher learning. it is necessary to provide
opportunities for training the special education and
general vocational students in the world of work.

I[deas for presenting the health care phase of the
program are available tor teachers to use. Presented
here is a sample summary of the jobs which are in-
cluded in the health care phase.

Health Care Jobs

Nurse’s Aides. Includes racge from auxiliary workers



to professional and subprofessional staff in hospitals
and nursing homes. Nurse's aides (usually women)
pertorm the lighter tasks. such as bathing and dressing
patients. making beds. serving food. giving alcohol
rubs. and helping patients to walk.

Orderlies. Orderlies (generally men) perform the
heavy duties, such as moving patients from bed to
bed or wheeling them to and from the operating
room. They also provide services to male patients,
such as shaving and other services.

Dietary Aides. Assists in the preparation of food.
They serve appetizing and nutritious meals to help
paticnts maintain or recover good heaith.

Maintenance Workers. The maintenance worker is a
plumber or a carpenter, painter or a mason, janitor or
janitress. They assist the chief enginecer in keeping the
hospital in top condition.

Housekeepers. (Housekeeper 1) are responsible for
supervising housekeeping personnel. They are respon-
sible for the cleanliness of the facilities.

Clerical Assistants. Help with clerical. receptionist,
and routine administrative jobs in many areas of the
hospital. They are employed in clinics, doctor’s
offices, administration offices. and nutrition depart-
ments.

Where Am | Going? Why?
Specific Objectives

To involve the ninth and tenth grade student in cur-
riculum development.

To help the student make wise decisions in planning
his future.

To make school important as a vchicle for growing
opportunities in careers.

To help the student develop realistic concepts of self-
worth and dignity.

To help the student develop an awareness of his po-
tential and how he can use this potential to his advan-
tage.

To broaden the students' horizons in the exploration
of career opportunities.

To provide opportunities for career in-depth experi-
ences for the thousands of students who participate in
the program.

To maintain supportive teamwork between industries,
hospitals, colleges, and the Baltimore educational
system.

Expected Outcomes
A nrcatcr degree of self-assurance and self-esteem
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A lifting of aspirational levels
An improvement in school attendance

Enough motivation to stay in school to complete, at
least, a high school education

More specific plans for the future
A greater interest in learning
Creating an identification with an occupation

Guidelines for Teacher Participation

Each teacher will develop his theme and approach
in working with the pupils involved in Project GO.
Attitudes, appearance, disciplines, and other factors
may be stressed in all classroom activities. Opportuni-
ties in particular subjects may be explored and dis-
cussed. The activities which follow may be used in
the Project GO ¢lassroom discussions.

Mathematics

How to compare rates of pay (hourly, weekly,
monthly, yearly)
40 hours in a work week
4 1/3 weeks in a month (average)
52 wecks in a year
12 months in a year
Internal Revenue
Exhibits and bulletin board displays
Exploration of career opportunities in mathematics

English

Abbreviations commonly used in want ads (for ex-
ample, acct. and acetg. {(accounting).

The application form (what to do, what not to do)
Dictionary of application form words

Employment application forms

Role-playing (how to apply for jobs and the inter-
view)

Newspapers to look for jobs

Bulletin boards and exhibits

Resource people for classroom discussion

Home Economics

Ways to dress for different job interviews
Appearance and grooming

Exhibits

Bulletin board displays

Science

Coordinate hospital services phase
Exhibits and bulletin board displays
Careers in scicnce



Forasign Languages

Career opportunity exploration (interpreter, etc.)
Exhibits
Bulletin board displays

Sccial Studies

Career opportunity exploration (oceanographer, etc.)
Bulletin board displays
Exhibits

Art

Career opportunity exploration (illustrator, etc.)
Coordinate exhibits in corridors
Signs

Music

Provide music for assembly programs
Career opportunity exploration (musician, etc.)
Bulletin board displays

The Library

Section for books. periodicals. and pamphlets on
careers
Exhibits

Physical Education

Career opportunity exploration
Exhibits
Bulletin board displays

Industrial Arts

Apprenticeship training
Career opportunities in trades

Business Community Involvement

Phose One

Each school will provide a motivational activity to
introduce the purpose of the project, the expecta-
tions of the program, and an introduction to partici-
pating industries.

Phase Two

This program is launched with an assembly pro-
gram sponsored by the Western Electric Company. The
emphasis is the small group approach with basic quali-
fications for employment stressed. The theme of the
whole presentation is “Stay-In-School.,” at least,
th-ough high school.
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Phase Three

This phase consists of a *“‘Living Witness” program
sponsored by the Westinghouse Electric Corporation.
An attempt is made to provide students with role
models of persons who have overcome obstacles and
who have now achieved success in careers in industry.

Phase Four

An effort by the schools is made to provide a one-
day plant tour experience for every student in the
program. Participating companies, businesses, and
government agencies provide transportation, lunch,
tours. and seminars for an all-day experience for stu-
dents.

Phase Five

This program, sponsored by the Urban League and
the State of Maryland Information Center, is directed
to students who are not going to college, but who
could be trained for a respected and rewarding occu-
pation by entering the apprenticeship program.

Phase Six

This phase of Project GO concerns itself with the
exploration of carecer opportunities in the field of
higher learning. The college phase has been planned in
cooperation with the Recruitment Task Force (RTF)
formerly HECUA. A federation of twenty-three insti-
tutions and agencies of higher learning in the Balti-
more metropolitan area, RTF has been concerned
with reaching, informing, and enrolling those students
who would not ordinarily consider college as a post-
high school opportunity.

This program is open to all students who are inter-
ested in pursuing careers at the college level. It is
designed to bring admissions personnel from various
institutions to the junior and senior high schools to
discuss with students the long term advantages of
college education, the different types of colleges in
the Baltimore area. the requirements for admissions,
and the availability of financial aid. Interested stu-
dents will have an opportunity to visit colleges and. in
some instances, participate in activities on campus
that will enhance college attendance for them.

Phase Seven

The culminating activity of Project GO is the Job
Clinic where every participating student comes to be
interviewed for a simulated job. The job interview is
perhaps the most meaningful experience that ninth
graders will ever have because these mock interviews
will better prepare the applicants for the real thing
when it comes along. The interviewers arc personnel
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officers from businesses, industries. hospitals. govern-
mental agencies. colleges. and manutacturers,

Phase Eight

A large room should be set up to resemble an of-
fice where ecach student. regardless of grade level,
comes to be interviewed for a simulated job. Profes-
sional people from industry act as interviewers. Stu-
dents complete their applications tor work in English
or job training classrooms before this presentation so
that they will be prepared o present these to the
interviewers at the time of the interview.

Counselors and teachers work with students on the
tollowing items: preparing for the interview, correct
dress for the interview, correct manners. selection of
jobs vou can do and want to do. and the application
form.

Evaluation sessions are conducted by the students
and industry personnel following the interviews. Fol-
lowing this. evaluation sessions are held in the class-
rooms with students and teachers evaluating the com-
pleted application blanks. Thank-you notes should be
composced by the students and teachers in a coopera-
tive effort and sent out to representatives following
cach phase.

Hospital Involvement

Hospitals play a very important part in the effec-
tiveness of Project GO. They supply many job oppor-
tunities availahle in this field for high sehool gradu-
ates and for those who will go on to schools of higher
learning.

Phase One

This phase introduces hospital services to the stu-
dents. The assembly generally is moderated by the
administrator of the hospital with a limited number
of hospital personnel and students forming a panel.

Phase Two

A panel discussion by hospital personnel intro-
duces the second phase. Personnel from different
services of the hospital. dressed in their job uniforms,

O
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talk to students about their particular occupations
and the qualifications required for their jobs.

Phase Three

Mcembers of the hospital statf, dressed in their uni-
forms. visit classes. They teach for one class period.

Phase Four

A tour of the entire hospital complex is taken by a
limited number of students.

Phase Five

This last phase includes an in-depth hospital exper-
ience for a sclected number of students. These stu-
dents have an opportunity to work cooperatively with
difterent departments and diversified occupations for
one day. Students report back to their classes for dis-
cussions related to their experiences.

Suggested Checklist for Evaluation by
Interviewers of Interviewees

1. Application Form

ONeat [OUntidy [OLegible
Olilegible OComplete  Olncomplete
2. Personal Appearance
O Good [OAverage [OPoor
3. Poise
OGood [QOAverage [JPoor
4. Fluency of Expression
OGood OAverage OPoor
5. General Attitude
OMotivated  Ciindifferent O Negative

~

5. Final Risposition of Interviewer
O Accepted O Not Accepted
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Baltimore City Public Schools
Division of Guidance and Placement

. . . CLASS
Project GO Application for Employment
SOCIAL
YOUR NAML DATE SECURITY NO.
(Lasp (kirst) (Middle) (Maiden)
ADDRESS TELEPHONE NO.
(Number) (Streety (City) (State) (Zip Codv)
Are vou a citizen of the U.S.? Yes No Birthdate Birthplace Male Female Height Weight Marital Status
Name of position for which you are applying:
Whom should we notify in case of emergency?
(Namce) (Address) ) {Tcelephone No.) {Relationship)

It you are physically handicapped. explain how:
LIST THREE REFERENCES (NO RELATIVES) ADDKESS OCCUPATION
EDUCATIONAL HISTORY Elementary School Jr. High High School College Grad. School
Circle highest grade completed. 1234506 789 10 11 12
Other:
NAME AND LOCATION OF SCHOOLS ATTENDED DATE

MO. & YR.TO MO. & YR. DIPLOMA-DEGREE
ELEMENTARY SCHOOL TO
JUNIOR HIGH SCHOOL TO
SENIOR HIGH SCHOOL TO
COLLEGE i TO
What office machines can you operate? Do you type? Other typing skills

EMPLOYMENT RECORD: Name of Last Employer Address Tel. No. Kind of Work Done Reason for Leaving

I CERTIFY THAT THE ABOVE INFORMATION, TO THE BEST OF MY (DO NOT WRITE IN THIS SPACE)
KNOWLEDGE. IS TRUE.

Interviewed by:

Date Signature




Appendix D - The McCormick Plan at the
General Henry Lee Junior High School

Introduction

Carecr choice and adjustment on the job now rep-
resent a main thrust and challenge to education and
industry. The questions are large and daring. What
can schools do to help students realistically find a
satistying and creative place for themselves in the
world of work? Do companies have an obligation in
regard to creative and productive iavolvement of
workers in their respective skills and labors? It so.
how can industry and schools work together to further
these aims?

In a special White House news release in Septem-
ber 1972, President Nixon was quoted as making the
statement below.

“Career education is another source of major new
emphasis. an emphasis that grows out of my
belief that our schools should be doing more to
build self-reliance and seltwsufficiency to prepare
students tor a productive and tulfilling life. Too
often, this has not been happening. Too many
students trom all income groups have been ‘tumn-
ing oft” or ‘turning on’ their educational experi-
ence whether they drop out of school or go on to
college. Too many ot our young people find
themselves unmotivated and ill-equipped tor a re-
warding social role. Many other Americans, who
have already entered the world of work, find they
are dissatisfied with their jobs but feel it is too
late to change directions, that they are already
locked in.”

The School 72-McCormick Plan is 4 cooperative
joining of hands to help students at the junior high
level begin to mnove toward satisfying and fulfilling
carcers. It is an acceptance of a challenge and a small
attempt to begin answering complex questions.

Aims and Purposes

The School 72-McCormick Plan is a cooperative
learning venture whose aim is to acquaint junior high
school students with many tacets of the world of
work. This aim is further defined by having the stu-
dents gather facts and develop realistic attitudes in
regard to employment.

To accomplish these aims, a series of Learning
Package Units were specitically designed. These units
are adaptable to individualized instruction, class
group procedures, or a combination of the two. In
the individualized instructional program students are
given an opportunity to proceed at their own pace
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through the units and their components. When used
in a traditionally organized classroom, the stud=nts
work together as a group. Each of these techniques
has been operative at School 72.

To extend their classroom learning and to experi-
ence concepts and attitudes developed in a class situa-
tion, the students are giver the unique opportunity of
spending once full day at the McCormick Company,
Light Street Plant. Prior arrangements with McCor-
mick personnel in selected departments allow stu-
dents to choose one job which they observe and par-
ticipate in. Such participation allows them to perform
those aspects of the job which they can do adequately
and safely.

How the Plan Works

On the day the student is assigned to the plant, he
reports to school as usual and is accompanied to
McCormick by a teacher or aide. The McCormick em-
ployec assigned to the visitation part of the program
meets the student and gives him a brief orientation
regarding the activities of the day. The student is then
introduced to his employee-host with whom he
spends the entire day including the tea break and
lunch. The c¢mployee explains, demonstrates, and
answers questions about the particulars of the job.
Each student is the guest of McCormick and Com-
pany for a snack and lunch. As a remembrance of the
day, the student is given a picture of himself on the
job and a ball point pen.

Students observe and participate in the tollowing
job areas: Spice Mills, Inspection Services, Computer
Operations, Human Relations, Office Services,
Accounting, Filling Department, Maintenance, Print-
ing, Spice Glass, and Quality Control. In addition,
special arrangements are sometimes made to accommo-
date students whose interests are in arcas not original-
ly planned for, such as Industrial Nursing.

Visitation to the plant calls for two objectives
that which the students are expected to achieve be-
fore teaving the plant and the objective which the
students are expected to accomplish in the classroom
on the day following their plant experience. At the
end of the working day at McCormick, the student
should be able to discuss at least one new occupa-
tional skill which he learned. ‘

The student should be able to discuss in what man-
ner his employee-host demonstrated friendliness to
others, cooperation with others, job knowledge. good
use of time. and safety habits.
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The student shoukd be able to discuss his experi-
cnce at McCormick including the following facts
about his employece-hoast name. job title. job dutics.
number of years emploved at McCormick, Kind of
clothing worn to work. and general appearance. He
should have noted his duaties tor the day and job atti-
tudes. inctuding those of the clevator operators and
the cateteria workers, The visit should enable the stu-
dent to demonstrate employee friendliness and co-
openition,

Not only do the students visit the plant, but
MeCormick employees visit the school. The primary
purpose of the emiployees™ visits is to expand the stu-
dents” awareness of the world of wark. This includes
discussions and reintorcement ot principles previousty
taught in the Leaming Package Units. In addition. a
description ot their own or other jobs are reviewed,
including required education and training and pro-
motional possibilities,

The employvees bring a sense of realism int s (he
Classroom. To supplement the visitation and the em-
plovee interchange. trips to other plants and busi-
nesses are also undertaken, Fmployees from other
plants are invited to come into the classroom to
speak.

Who Is Involved

The principal of School 72 is the administrative
director of the school-related aspects of the program.
Under his direction teachers, counsclors, and aides
perform their respective functions. Students can be
selected from any of the grades on the junior high
school fevel or they may be limited to a particular
erade fevel.

Teachers assigned 1o the program work closely
with the school administrator. the counseling staff,
and industrial personnel. Desirable characteristios of
these teachers would include a high degree of {lexibil-
ity, a knowledge of carcer arcas, industrial function-
ing. and expertise in human relations.,

The counselor is involved with students in the
career arca. He acts as i resource person in providing
occupational information as well as defining career
requirements in classroom and small group counseling
sessions. In this respect. he provides data to sapple-
ment the Learning Package Unity,

The teacher-aide has an important role to play.
especially it the program is conducted in a manner to
provide for individualized instruction. Duties of the
aide include working with individual students, assist-
ing with the keeping of records, and helping to sys-
tematize materials. In addition. the aide may be
called upon to assist the teacher in performing miscel-
lancous tasks which are necessary for the smooth
functioning of the program.
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On the part of the company. the administrative
responsibility for the McCormick Plan is assigned as a
line function to one of its management personnel.
Assistance is provided through an active advisory
committee. Persons on this committee are selected
from departments which are actively involved in the
program. They are assigned responsibility for coordi-
nating specific phases of the activity, such as student
visitations. ficld trips. and speaker programs. In addi-
tion. one member serves as secretary and one as edi-
tor of the programy’s Newslerzer,

What the Plan Accomplishes

Students who participate in the program are cx-
pected to accomplish certain goals. These goals are
listed helow,

Students should be able to improve communication
skills, both orally and in writing.

Students should be able to demonstrate desirable pro-
cedures for job interviews.

Students should be able to identify from a cluster of
jobs one job arca in which they wish to spend a day.

Students should be able to recognize. demonstrate,
and judge good job attitudes.

Students should be able to identify the necessary edu-
cational requirements for certain jobs and profes-
sions,

In addition to the specific goals noted abaove. it is
hoped that the students will develop a more positive
sclf-image and be able to work effectively alone and
with others.

Students who participate in the program indicate
that they obtain a realistic understanding of facts,
ideas, and attitudes relating to work. These responses
are achieved through the techniques previousiv men-
tioned -use of Learning Package Units, visitation to
class by industrial personnel, and in-plant visitation
by the students. These activities reinforee cach other
to produce positive hehavior responses on the part of
the students.

On the job, students are able to observe relation-
ships as they exist among workers. In this connection.
students are able to determine what it takes for peo-
ple to pet along with cach other at work. Through
their actual supervised participation. students experi-
enee effective working relationships and cooperation
among employees. While observing and participatine.
they develop an awareness of occupational facts,
These facts relate to employment priactices. working
conditions. job benefits, attitudes among workers,
and promotional opportunitices.,



Through their involvement. students begin to de-
velop an awareness of the American economic system
as it pertains to the lite of the worker. In addition.
consumer tacts, leisure time activities, and the com-
munity concemns of the worker are reviewed. The
tamily unit and its tunctioning in regard to job and
personal responsibility is studied.

Parents are directly and indirectly involved
through invitations to attend class sessions, to visit
the plant, to serve as resource personnel, and to serve
on planning committees. Through this interaction.
parents become apprised of career concepts which
relate to their children. Parents are frequently re-
quested to assist students in exploring ideas relating
to classroom work.

The involvement of ¢« mployees is personally stimu-
Liting to them in the course of their acting as hosts.
Warm. accepting responses on their part are estab-
lished with the students.

Background

In the fall of 1968, McCormick and Company,
Inc., undertook the formation of a Community In-
volvement Committee to actively contribute to the
education of young people in regard to the world of
work. Specifically. the committee wanted to help stu-
dents develop more successful work skills and desir-
able job attitudes so that they cculd more success-
fully take their places in society. General Henry Lee
Junior High School 72, located in Baltimore, Mary-
land. within a block of McCormick Division of
McCormick and Company. was chosen as a partner to
join in this endeavor.

During the school year 1969-1970, the principal of
School 72 and the members of the McCormick Com-

unity Involvement Committee met to explore and
plan possible action. This resulted in a working ar-
rangement which provided for the items listed below.

Direct financial assistance from the company for stu-
dent needs

Utilization of company materials. personnel. and
services for educational purposes

Direct participation by students through visits to the
company

Provision by the company for recreational and cultur-
al experiences for students

An initial period without any formalized program
was attempted during the spring of 1970. This was
followed by an intensive evaluation, modification,
and expansion of the program for the 1970-71 school
year. During the summer of 1970. a team of teachers
was assigned the task of writing a series of Learning
Package Units for individualized instruction. In prep-
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aration, the writing team familiarized itself with in-
dustrial operations through a series of meetings and
exchange visits with McCormick personnel. Company
literature. procedural information. and forms were re-
viewed and assimilated. culminating in a series of
Leaming Package Units which were identifed us the
Baltimore City-McCormick and Company-School 72
Cooperative Leamning Package Units. '

implementing the Program

The School

A team approach is necessary to initiate a program
of this kind. Team effort is required both at the
school and plant level. Inherent here is a one-to-one
relationship in which a single school and a single plant
agree to function together to provide students with
an understanding of the world of work.

Representatives from school and industry meet to
formulate purposes and procedures which will be op-
erational within the framework of bath school and
plant. A subsequent design should be evolved to im-
plement agreed upon goals. Cou:tinuing joirit meetings
are required to complete necessary details. Such
meetings should reflect the individual aspects of
school and plant. predicated on an understanding of
the functioning of both institutions. In addition to
joint meetings, separate meetings of school and plant
persennel are required to plan the scheduling of
speakers and plant visitation by the students.

The steps listed below provide a guide to the de-
velopment of a cooperative program on the part of
the schoel.

Curriculum materials for classroom use are essential
as a beginning step. These would include Learning
Package Units, books. brochures, films, and other re-
lated materials.

Teachers who are involved in this program must pos-
sess a high degree of flexibility in regard to leaming
procedures. working relationships with students and
industrial personnel. and utilization of time,

The classroom should be physically arranged to meet
the needs of the program. depending on the tech-
aiguies utilized. For individualized or small group in-
struction. arrangements should be made for a high
degree of mobility on the part of the students with
ready access to learning materials.
Continuous planning by teachers. students. parents.
and the company involved is necessary to insure the
smooth functioning of the program.
At a determined point in the Learning Package Units.
arrangements are made for visitation to the plant for
one full day.

Sl



Speakers from the company are scheduled to visit the
classroom.

The Company

Due to the demands ot business. the in-plant visita-
tion is scheduled from late February until early April
and covers an cight-week period. During this time stu-
dents visit the facilitics twice a week. fitteen students
per visit. They assemble in the orientation room and
are bricted on safety and the day’s activities. Follow-
ing the brieting. students are assigned to a supervisor-
host. The student remains with this emplovee until
2:00 p.m. twork place. breaks, lunch, ete.). )

At no time is the student permitted to wander off
alone or to go unobserved. The supervisor-host cs-
corts the student to the orientation room at 2:00
p.m. for a review session at which time each student
is required to give a one-minute summary of his day’s
activities.

‘Preparation

Coordination of this program begins early in No-
vember when department supervisors. workers. and
other personnel are contacted. Detailed schedules for
aach individual department are provided throughout
the month of banuary.

Student Visitation Schedule

- Estimutes are received from the school
regarding the number of students to
visit the tacilities.

November |

November 15 - The various tunction heads are con-
tacted in order to arrunge meetings
with the personnel in their areas.

November 25 - Supervisors  of the various depart-
ments are contacted. and initial plans
arce established regarding the number
ot students each department  can
handle and on which days they may
visit,

December § - The Plant Satety Director makes a
tour of the manufacturing depart-
ments pointing out any unsafce areas
to the supervisors. Special instructions
are issued that students must not
work in or near these areas.

December IS - A tentative schedule is forwarded to
all concerned  personnel. listing the
dates of the students” visits and other
pertinent intormation.

January 20

ERIC
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directly with the students. Explana-
tions of schedules, lunch and tea
breaks, safety and sanitation rules.
and general responsibilitics are out-
lined and reviewed.

February 22 - Visitation is started.

April 20 - Visitation is ended.

Student Visitation Schedule

The actual time used by all employees involved in
this phase of the program is approximately 1.400
hours. The breakdown of these hours is listed below.

Two orientation meetings tor host of one hour each
(twenty hours)

Coordinator (one-hundred hours)

Time spent by all employee-hosts actually supervising
students (one-thousand two-hundred eighty hours)

It is to be noted that all of the time cited here is
not nonproductive. A majority of the employees per-
form at approximately eighty percent efficicncy. Key
arcas to which attention must be given in planning are
safety, adequate communication to departmental su-
pervisors, sufficient lead time for proper planning.
and proper orientation of the students.

School Speaker's Program

Background

Ten McCormick and Companv emplovee volun-
teers are chosen to speak to five different classes.
restilting in a total of fifty visits to School 72. The.
speakers choose subjects for discussion from selected
Learning Package Units, or they discuss their par-
ticular job areas.

This phase of the program is designed to reinforce
regular classroom activity. In addition, students may
identify specific areas of interest to look for during
their in-plant visitation.

Preparation

Volunteers are solicited trom the employees who
potentially have the ability to relate to the students.
Two one-hour meetings are held with these employ-
ges to orient them to the program, assign stihject mat-
ter, and explain their responsibilities. The Program
Coordinator accompanies each employcee on his first
visit. evaluating the effectiveness of the presentation
and providing guidance as necessary.

Requirements

Actual hours used by the ten participants, includ-
ing travel and classroom time, are approximately six-



tv hours and tarty - minutes cone hour and fifteen
minutes per visit), Additionally. twenty hours are
spent on two one-hour orientation sessions,

The Coordinator spends a total of eleven hours
and fifteen minutes acconmpanying cach speiaker on
his tirst trip plus cighteen hours setting up the pro-
sram. Total time by all employees on this phase of
the McCormick Plan is one hundred and ten hours.

Kev arcas to which attention must be given in
planning are listed below.

Choosing employvees who can relate to students.
continuity in the presentations,

Proper coordination with supervisors and close com-
munication with the school in selection of topics tor
discussion.

Speakers following un outline so that cach class may
receive the same information,

Variations and Adaptations

The format ot operation as presented here may he
varied according to school and compuany organization,
necds, aims, and tacilities. Variations may include
using onfy portions of the Learning Package Units,
The presentation of material in the classroom may be
widertaken cither by full class instruction. small
aroup arrangements, individualized instruction. or a
combination of these.

Sclected groups of students may plan to visit the
company  for specialized  purposes. Students who
reach o point where they would benefit by a demon-
stration ot selected work processes or specitic skills
might be included, Students who may be engaged in
work-study projects can benefit from such a special-
ized arrangenment. Company workers with particular
abilities may visit the school to demonstrate and de-
Fine these skills.

Varied social activities. as part of the learning
process. enhance this program, Included are such
activitios as student performances in the plant, cither
vlee club or dramatic club: a newsletter for plant per-
sonnel amd  students: tilms of plant and industrial
operations: and diterature relating to the compuany and
its operation. ;

As o reward tor the students” participation in this
project. McCormick and Company makes available
the e of its facility at Parson's Island in the Chesa-
reake Bay, On these occasions, the students are treat-
cd 1o lunch and o tull day of recreation. The ishind
Facititios are abso used for science and art instructional
PUEPOSeS,

Students sre tuken to the NMamd in groups of
thirty-three to thirty-tive, 'The minimum number of
cliaperones recommended s not greater than seven to
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one. The total cost tor five trips was S1.105.00 which -

includes the tollowing expenditures: tood  $540.00:

bus §430.00: miscellancous $135.00.

Five to seven compuany chaperones and itwo to
three school chaperones accompuny  the students.
Keyv uarcas to which attention must be given in plin-
ning such trips are listed below.

Adcequaute orientation to chaperones and students
Good choice of location for trip

Ittective supervision by chaperones at all times dur-
ing the trip

Checking the site in advance for hazardous conditions

Career Implications

In the McCormick Plan, there arc numerous
aspects which relate to career detinition on the part
of the students. At General Henry Lee Junier High
Schiool a majority of the students are unrealistic in
regard to career expectations, Their need in this direc-
tion is tor self-understanding and the geceptance of o
self-concept which will allow them to aim toward tul-
tilling careers.

Invariably, interests and aims ot the students are
not high on the occupational scale. Many boys and
girls. talented in various arcas. do not undertake
movement toward realization of these talents by con-
tinuing their education or training.

The McCormick Plan assists students in developing
a positive self<image. In the classroom. the Learning
Package Units and the teacher consistently reinforee
items which emphasize this positive selt-concept. On
the job. the students are aceepted by adults. At the
same time, students view operational processes as re-
lating to a given skill. Continuing reinforcement of
selt-image allows these students to look at career hori-
zons from a more aspiring vantage point.

To bring realistic facts to students ahout their own
career interests and job possibilities within their inter-
est span. School 72 utilizes a career interest test
{Kuder General Interest Survey, Form E) which is at
the level of the student's ability to pertorm.

Test results arc interpreted and wvarious learning
activities are undertaken to bring meaningtul occupa-
tional information to the students, Parents are in-
volved in the interpretation of these results to students.

Evaluation

The McCormick Plan, in addition to other com-
ponents of ESEA Title L Individualized Instruction
Project. was evaluated in 1970-71 by the Baltimore
City Public Schools Division of Rescarch and De-
velopment. A reward system was developed as part

I
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of the McCormick Plun. Other components at School
72 included  individualized instruction in mathe-
matics. oral speech pattern development, and in-
service training of the faculty. .

The findings of the evaluation were generally posi-
tive. An assessment of the students’ growth was pre-
sented in the study. The report pointed out the fol-
lowing information.

“In many ways, the project at School 72 was ex-
emplary.  Instructional services and supporting
services were blended into a project that had

O
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definite goals and objectives and a strategy to
match. The project seemed to have considerable
impact on students in the seventh and eighth
grade . . .."
As the McCormick Plan continues, further attention
is being given to changes and innovations which may
contribute to the purposefulness of this program.*

*This information was prepared by Mrs. Laureen Ritter. social stud-
ies teacher and Leor L. Lerner. counselor at School 72: Mr. Howard k.
Marshall (Manager. Employee Relations) represented the Community
Involvement Committee of McCormick and Company.



E

Appendix E - Career Information Center

Function

The function of the center is service --service to the
ceducationat statt, students, parents, and community.
Bringing in the resources of industry is also a tunc-
tion. Speakers. audio-visual material. and ficld trips
are ways ot joining education and industry.

The Carcer Information Center has to put all the
picces of the puzzie together. It will serve as a nerve
center in achieving the goals and objectives of all
aspects ot the Career Development Program. More-
over. the center will assist in expediting change, re-
ducing duplication, and promote efficiency in the
total program.

Location

The Carcer Information Center must be located at
a central facility so that it can be used readily by
educational staft. students. and parents. A popular
location seems to be in the library and/or ncar the
guidance oftice. Students with a need tor career infor-
mation are sent to the Carcer Information Center and
when they have started to narrow down their choices,
they will be referred to the guidance department for
additional guidance and counseling. A central tacility
will atso permit utitization by instructional statt.

Organization and Administration

The ultimate responsibility for the totat school
Carcer Education Program rests with the principal
and the Career Education Advisory Committee. How-
ever, the immediate supervisor of the Carcer Informa-
tion Center should be an assigned protessional and his
advisory committee. The professional may be a media
coordinator, librarian, counselor, or teacher.

The Career Information Center Advisory Commit-
tee membership may be comprised of representatives
from the administrative. guidance. and instructional
stafts, the work coordinator, students, parents, and
community representatives. The primary function of
this committee will be to assist the center coordinator
in the organization. implementation, and administra-
tion of the center as a service unit. An additional
function shoukl be continuous assessment and evalua-
tion ot all services and resources.

Materials and Equipment

The Center should develop techniques for collect-
ing and cataloging all audio-visual materiats and
equipment, school and community resources, and serv-
ices available tor students and teachers. Another as-

I'LOW CHART SHOWING ADMINISTRATIVE STRUCTURE OF CAREER INFORMATION CENTER

Career Education
Advisory Committec

Principal

Carcer Education
Center Advisory Committee
Schaoal Administrator
Caunselar
Waork coordinator et al

Librarian

Baltimore City
Public Schootl Resource Centers

Instructional Materials Center
Information & Occupation Center

Community Resource Center
State Department of Fducation

CAREER Business and Industry
INFORMATION
CENTER
Community Students Educational Personnel
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pest of the Career Information Center organization
should be the cataloging of some resources for use by
subject area departments. Each curricutum should in-
clude some career information. A student proficient in
scieace or art should be aware of what the opportuni-
ties are in his field.

Resources
The Career Information Center resources should
include the items listed betow.

A multi-media department  This department will pro-
vide a variety of materials and equipment geared to
increasing the dimension of *sight and sound™ in the
learning process and enhancing the students’ carcer
development. Equipment for this department in-
cludes cameras, cassettes, tape recorders, filmstrip-
making Kits, projectors. videotaping equipment, films,

ERIC
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and other pertinent materials. _
Instructional materials (teaching packets and plans,
for example)

Guidance kits

Carcer teaching sets (guides and materials)

Catalog of school and community services

Catalog of business and industrial visitation sites

Catalog of carecer resource people for class visitation

Assessment and Evaluation

The Career Information Center Advisory Commit-
tee and coordinator should assess and evaluate tise
center about three times cach year. Modifications and
reccommendations for improved services should come
to the attention of the principal and the Career Ad-
visory Committee.



Appendix F - Project VIEW
(Vital Information for Education and Work|

Participants

Mre. Harry Colbus, Coordinator
Cooperative Education and Placement

Mr. William DeWollt, Counselor
Mr. fon Frisby, Guidance Departinent Head
Mrs. Marjorie Guasparotti, Library Assistant

Mr. Comelius E. Gritfin, Coordinator
oopcrative Education and Placement

Mr. Oscar L. Helm., Principal
Mr John Kaminssy. Counselor

Mr. George A. Kammerer, Ir.. Coordinator
Project VIEW, Maryland Carcer Development Project

Mrs. Laura Lvnch, Librarian
Mrs. Suzanne Muchlenkamp. Counselor

Mr. Philbin Scott. Counselor

Mr. Yancy L. Whittaker, Coordinator
Sccondary Component. Maryland Carcer Development
Project (K-Adult)

Miss Mary Waorden. Cowselor

School Situation

Southern Senior High School 70, has been the
focus school for adaptation. observation, and analysis
ol the Cuareer Information Program VIEW (Vital
information for Education and Work) operating with-
in the Baltimore City Public Schools. Southern is
tocated in a residential-industrial South Baltimore
neighborhoed opposite historical Federal Hill Park.
Attending are 2.076 students (seventy-five percent
white and twentyv-five percent black) mainly from the
tower middle and middle class socio-cconomic family
level, Over fifty percent of the students are enrolied
in the business education curriculum, Twenty-five
percent pursue vocational-techinical course work and
the remainder pursue general or academic course-
work.

The VIEW Apprcach
Comprehensive cai.or guidance is @ must i’ stu-

dents are to establish relevant and intelligent occupa-
tionat goals and are to make realistic educational
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choices based on the goals. Guidance counsclors and
others concerned with giving carcer information are
faced with a bewildering array of books. pamphlets,
mimeographed handouts, and other materials 1rom
which they are expected to derive their occupational
information. Various guidance materials are of differ-
ent sizes, formats, and concepts. and many are obso-
lete or inappropriate. VIEW is a service to provide
localized occupational and educational information
to students,

Advantages of the VIEW approach to carecr guid-
ance are listed below.

Counsclors are provided the opportunity to perform
their professional work of counseling by relieving
them from sorting through mountains of occupa-
tional information.

VIEW is an inexpensive production and duplicating
system for disseminating occupational materials,
VIEW provides information that is specific to the
local lubor market and will be able to be revised cach
year.

The material is developed around the interests. apti-
tudes. and abilities of students.

The VIEW system encourages involvement and the
interaction of students with teachers, the library.
counsclors, and parents.

Career Development at
Southern High School

VIEW is a vital facet ot the career exploration pro-
gram al Southern Senior High School. A chronologi-
cal review of the use of the VIEW system ut Southern
daring 1972 and 1973 is listed below.,

February 18,1972 VIEW reader-printer  ma-
chine installed in Southern
High School in a cuarcer re-
sources room adjacent to
the guidance office.
Orientation  of  counscling
staft in use of VIEW mua-
chine.

February 19 through
March 8, 1972

Week of March I8, Demonstration of use  of

1972 VIEW machine for Statc
Department  of  Education
(Carcer Development Proj-
ect Director and Assistants)
and Baltimore City Public
Schools guidance staff.
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April 10, 1972 First packet of Baltimore
area VIEW cards delivered
to Southerm High School.

Week ot May &, 1972 Demonstration of use of
VIEW muachine tor voci-
tional education supervisors
from Prince Georges and
Anne Arundel Counties.

Normal in-school use of
VIEW program by counse-
lors and students both in
group discussions and indi-
vidually. ,
Preparation of VIEW no-
tices uand posters placed
around school.

Utilization of VIEW system
demonstrated to each tenth
grade college prepuratory,
vocational-technical, and
general curriculum class.

May 8 through
June 1972

October and
November 1972

QOctober 2 through
December 1972

Personal assistance to class-
room tcuachers uand in-
structional department
heads in procedures for
making optimum use of
VIEW.

Follow-up use of VIEW mu-
chine by students as a part
of classroom study and/or
personal use during sched-
uled class periods. lunch
hour, before school. and af-
ter school. (See attached
copy of Occupational Facts
Chart.)

Dctober, November,
and December 1972

October 1972 through
present

VIEW Cards

At the present time there are cighty-four VIEW
cards in the packet. Information on the cards relates
to occupations and carcers in the Baltimore area. The
VIEW machine serves in a dual capacity in that the
student cun observe the printed information as it up-
pears in the viewer or he can reproduce the material
and retain a copy tor his personal use.

The machine is simple to operate but is less trou-
ble-free than is desirable for a machine operated fre-
quently by teachers. counselors. and students. During
the school year 1972-1973, approximately 600 stu-
dents utilized the VIEW machine. This number in-
cludes students in grades nine, ten, and eleven. There
was relatively little use by seniors.

lAside from group usage of the VIEW reader-
< .

printer during the period December 11, 1972 to Janu-
ary 3, 1973, students at Southern Senior High School
used the VIEW Program on an individual basis. Fifty-
three students completed some or all of the survey
cards giving the composite information listed below.

Total number of VIEW cards examined was 124,

From how many VIEW cards was a printout made?
114.

How many VIEW cards contained opportunitics
about which you wanted more information? 80.

Evaluations of the two statements listed below
were given.

The career information center meets my needs tor
information about occupational opportunitics very
well.

Strongly agree-5: agree-30: don’t know-18: disagree-0:
strongly disagree-0.

The career information center meets my needs tor
information about educational opportunities very
well.

Strongly agree-3: agree-19:don’t know-2&: disagree-2-
strongly disagree-1.

Career Exploration Day

A direct outgrowth of the use of the VIEW ma-
chine was the Cuareer Exploration Day on February
23, 1973, It was felt that the interest generated by
the VIEW project warranted a career day at Southern.
This would allow the students to pursue further inter-
ests engendered by information found on VIEW
cards.

Pre-Planning

Cuareer Day pre-plunning involved the uctivities
listed below.

Collection of materials. related to carcers. Sources
were the United States Employment Service, Enoch
Pratt Free Library, and the educational and occupa-
tional information counselor (Baltimore City Public
Schools Guidance Division).

Preparation of posters by the commercial art stu-
dents,

Preparation of lists of occupations and careers which
were distributed to each student.

Students used carcer and occupation lists to select
two choices (first and second choices). The first two
periods of the day were set aside for career explora-
tion. Each student would have an opportunity to
explore two carcers.

Materials about career education were duplicated and



Occupational Fact Chart*

NAME DATE
1. Name ot occupation investigated:
2. What kind ot work is done?
3. Which does the work mainly involve? ( ) Things ( ) Dataorideas ( ) People
4. What does the work require?
a. FEducation needed (kind & amount)  a.
h.  Skills needed b.
¢ Attitudes or interests needed C.
d. Others (4Gl in d.
5. Your main strengths for this
occeupation:
6. Your main weakness tor this
occupation:
7. How suitable would the job be (or ( Yy Not suited (don’t have () Fairly well suited (would
vou? the same abilities or skills be an average imember of
required) the occupation)
¢ yDoubttul suitability ¢ ) Well suited (would be a
(would be a below aver- better than average mem-
age member of the occu- ber of the occupation)
pation)
X. How suttable would the required ( ¥y Not suited (would be a ¢ ) IFFairly well suited (would
cducation be for vou?! failing or disinterested be an average student in
student in this education) this cducation)
( YDoubttul suitability ¢ ) Well suited (would be a

(would be a barely pass-
ing. mediocere student in
this education)

superior student in this
ceducation)

9. Employment outlook now

10. Future outlook

O
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*Students use this formein conjunction with the VIFW Progran.
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circulated within cach department for teacher study
and utilization.

Units of” study were taught in the English classes.
These units included job seeking. interviews. and
carcer selection.

Librarians planned and displaved an extensive selec-
tion of materials. books. and pamphlets related to
careers. Classes were scheduled in the library for dis-
cussion of career-oriented materials. The use of the
Occupational Outlook Handbook and related refer-
ence books was explained. Numerous pamphlets were
made available which described various careers. There
were “give-away’ materials to students desiring them.

Activities

The activities listed below were carried out on
Career Exploration Day.

Each department in the school planned and executed
displays. such as bulletin boards related to careers
relative to their subject areas. In addition. individual
teachers prepared classroom displays.

Counselors. coordinators. and faculty jointly selected
guest speakers to represent career fields in which the
majority of the students had expressed an interest.

Students were given cards which indicated where
speakers would be located in the building during the
first and second periods. All students in the school
were involved. and each student had the opportunity

O
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to hear two separate speakers of his own choice.

Many types of occupations and careers were repre-
sented by the guest speakers. These included con-
struction trades. armed forces careers. office work.
health careers. manufacturing, communications media.
transportation, civil services. technology, higher edu-
cation. environment and ecology, personal serv-
ices. consumer homemaking, hospitality and recrea-
tion, and marketing and distribution.

Follow-Up Activities

Students were involved in the follow-up activities
which are listed below,

In English classes students were asked to evaluate
Career Day. The responses indicated that a majority
of the students profited from the experience. Many
of them expressed a desire to repeat the Career Day
next year.

Informal responses by faculty members indicated a
general consensus that the experience was a worth-
while one for most students.

Guidance counselors and coordinators agreed that
Career Day was especially beneficial to the students
who have had no actual work experience. Many stu-
dents at Southern do not leave South Baltimore indi-
vidually to seek employment until after graduation. It
was felt that this exposure to representatives of indus-
try was very stimulating and beneficial.



Appendix G - "The Crystal Ball"”
An Individualized Learning Package

Introduction

“The Crystal Ball™ s an individualized learning
package used at the General Henry Lee Junior High
School. The porticn which follows was devised by
Mes. Carolvn W, Knox and Mrs. Laureen K. Ritter.

Basic Information
Main idea

1'he world of work will change in the tuture.

Components
You should be able to identify § changes which
may take place in education tor jobs in the future.

You shoutd be able to list 5 changes which may
take place in business in the future.

Directions
Take this learning package to the teacher.
Ask the teacher to assignh vour activities.
Read cach assigned activity caretully betore you
begin working.

Do these activities one at a time in the order in which
they come.

Do cuch assigned activity carctully.
Keep all of vour work.
FOLLOW ALL DIRECTIONS CAREFULLY

Activities

Read the sheet entitled “Job Education Tomorrow.”

Lisien to the tape entitled “Job Education Tomor-
row’ and read the sheet entitled “Job Education
Tomarrow™ as vou listen.

Compleie the puzzie entitled “Tomorrow.™

Read the sheet entitled “*Business Will Be Ditterent.”
Listenr to the tape entitled **Business Will Be Ditter-
ent™ and read the sheet entitled “Business Will Be
Different™ as vou listen.

Complete the sheet entitted “*Business Tomorrow.”

Prerengd vou can see into the future. On a separate
sheet W paper. fist some things you think may change
in business_ Use your imagination. Do not use the
information you learned in this learing pack age.
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Draw a picture of what you think a tuture tactory
might look like.

Job Education Tomorrow

In the tuture, the Kind of training and education a
person will need tor his job may change trom what it
is today.

While a college education will be important for
some jobs, businesses will need more and more people
who cun read and write well and do arithmetic. Busi-
nesses will also need people who are trained in certain
job skills such as typing, auto mechanics, and com-
puter programming,

Because of many new ways ot doing things. some
people’s jobs will no longer exist. These people will
have to be trained to do new jobs.

There will be some jobs where people will serve
apprenticeships to Jearn o trade. These apprentice-
ships are something like the ones yvou read about in
colonial America. However. the apprentice will not go
to live with the master, and it will not take as long tor
him to learn his trade.

Tomorrow

Instructions. Below are some phrases about tuture
changes in job education. The words are out of order.
Arrange cach phrase in an order which will make
sense. Check your answers with the answer key.

1. read do need arithmetic write to and and
2, trained need certain to skills in be job

3. longer retraining jobs exist old because no
4. to apprenticeships leam trade a

Business Will Be Different

Business may be very different in the tuture. Al-
ready. many businesses are moving from Large cities
to industrial parks in the sithurbs,

More and more Lusinesses will be shortening the
work week., Employees will work only four days a
week.

Many businesses will be oftering more job benetits,
Htems such as group lite insurance. savings plans. and
loans will be offered to workers.

Businesses are taking more and maore interest in
things that happen in the community. In the future,
they will probably have a great deal more to do with
community activitics.

ol
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In the future. the government may make nuny
Liws which businesses will leive to tollow. These rules
wilt be about satety. health, and pollution.

Unions will work cven harder to make sure the
warkers are treated airly.

Business Tomorrow
Instructions. Use the words betow to fill in the

blinks. {se one word tor cach blunk. (Beck your
answers with the answer kev.

community joh benefits safety
four pollution unions
health

In the tuture manv businesses will go on g
1) day week. They will also give the

workers more (20 like group insur-
ance and savings plans. Businesses will work with the
(3. to make it a better place.

The sovernment will have lawsabont (40—,
(N and (o) —— .

(7. will work harder to make sure
workers are treated tairdy.

Check Yourself

V. List tive changes that naay take place in job educu-
tion in the future.

5. Once people learn a trade, they will always work
at that trade,

0. Fewer college trained people will be needed,

7. People will have no job training in school.

S. Job retraining will be important.

Part 1.

Instructions. List five changes that will tuke place in
business in the future.

Test
Part [.
Instructions. Pur a check next to the five sentences
that deseribe what changes may take place in educa-
tion tor jobs in the future.

L. Apprenticeships will continne,

2. People will need no education.

3. Muany jobs will require special training.

4. Some jobs will only require skill in read-
ing, writing, and arithmetic.

5. Once people learn a trade. they  will
always work at it.

6. Fewer college  trained  people  will be

needed.
7. People will have no job training in school,
K. Job training will be important,

Part 1L
a. . - .
b Instructions. List five changes that may take place in
h business in the future.
[
d. 1.
C. 2.
3 :
2. List tive changes that mav take place in business in 4
the tuture. b
¢ luture 3
A
b. Answer Key
v,
Survey
.
C.
Part I 1.3.4,06.8.
3. Cheek vour answers with the answer key., ; . ‘
Ch ¢ erkey Parr 11 Listed helow are examples of types of an-
SWCOTS,
Survey I. Industry moving out of cities.
Part | 2. Four<lay week.
art 1.

Inctructions. Circle the five sentences that describe
changes that may take place in education for jobs in
the futuare.

1. Apprenticeships will continue.
2. People will not need an education.
3. Many jobs will require special training.
4. Some jobs witl only require skill in reading. writ-
ing. and arithmetic.
O
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3. Government policing of satety and health stiand-
ards.

4. Greaterinterest in community aftairs.

5. Expansion of job benefits.

Business Tomorrow
LParr |

1. Need to read and write and do arithmetic.

2. Neud to be trained in certain job skills,



3. Retraining because old jobs no longer exist.

b. Certain job skills.
4. Apprenticeships to learn a trade. ¢.  Learning new jobs.
d. Apprenticeships.
darr 11, ¢. Fewer college trained people will be needed.
1. tour 4.5, 0 safety health, pollution
2. job benetits 7. unions h3
3. community a. Business moving from city.
b. Four-day week.
Check Yourself ¢. More job benefits.
i d. Interest in community affairs.
a. People who can read. write. and do arith- e. Government rules.
metic. The answers may vary in wording and order.
O

E MC 63

Aruitoxt provided by Eic:



Appendix H - Career Development at
Lemmel Junior High School

Participants

Mrs. Charene Grittin, Librarian
Mrs. Joan Tillery . Counselor
Mrs. Ella Turner, Seeretary

Instructional Team

Mrs, Ethel Clarke, AArt

Mrs, Bernadette Green, English

Miss Frances Green., Mathematics

Mrs. Connie Hankins, Home Econamics
Miss Estella Ingram, Scicnee

Mrs. Barbara Weaver. Mathematics

Miss Mary Woody, English

The Counselor's Role

Sclecting a carcer should be a deliberate process
since it is one of the most important decisions made
in one’s lite,

Selection of a career should be based on aptitude,
interest. and ability. It is the counselor’s job to guide
students into career interest arcas which correspond
with their interests and abilities. Therefore, the first
step in this Carcer Development Project will be to
interpret the aptitude test results and discuss the sig-
nificance of these results to career planning.

The counselors will act as consultants to teachers
and students during the proiect. An evaluation will be
completed by the teachers and students to determine
the effectiveness of the project.

Career Exploration for Eighth Graders

A core of teachers working in conjunction with
the counselors made plans to incorporate career ex-
ploration with other basic subjects, This was done by
correlating and investigating the various carcers re-
lated to the unit being studied. Students were encour-
aged to find out about the requirements of jobs being
discussed. Resource personnel representing particu-
lar job clusters were invited to share their experiences
and discuss their duties., Community resources were
utilized. A particular goal was to add relevance to
subject areas by relating them to the students’ future
in the world of work.

Sample Unit Plans

Some of the carcer exploration unit plans devel-
oned by the teachers tollow.
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Art—Careers in Art
General Objective

To provide experiences for students as they find per-
sonal joy and satisfaction in reflecting on art in the
community.

Specific Objective

To convey the understandings listed below,

The roles of painters, sculptors, architects, city-plan-
ners, and industrial designers in Baltimore in fulfilling
basic human needs.

The roles of fashion designers in meeting basic human
needs.

The roles of industrial designers as reflected in items
used for daily living.

The roles of commercial artists as reflected in adver-
tising ideas. goods. and services.

Careers to be Explored

Architects Painters
Fashion Designers Industrial Designers (Packing)
Sculptors Cartoonists

Community Resources

Visits to One Charles Center- Mechanic Theatre
Visits to Studios cartoonists, sculptors
Visits to Baltimore Press  packaging

English—Types of Occupations
Objectives
To familiarize students with as many types ot occupa-
tions as possible,
To make students aware of the various occupations
that do not require a college degree,
To discuss in detail the various career clusters,
To stress to students the parts that a pleasing person-

ality and good grooming play in getting and holding a
job.

To discuss with students the importance ot selecting
an occupation because it is what they really want to
do. not because a triend has chosen that occupation,
To emphasize to students the important role that
English plays in all occupations.

To have students determine after much  rescarch
which occupation they teel they are best suited to



handbe ettectiveds .

To dramitize interview situations between employers
atd perspective emplovees,

To have various resource people visit the class in
order to point out opportunities that are aviiluble to
them in ditterent jobs.

To have students go out into the community and
interview people whom they feel have successtully
eneelled in the careers that they have chosen.

Fo visit places of business throughout the city where
students can get fini-hand knowledge ot the duties
performed by people in difterent jobs.

To allow students to prepare i scraphook on the
carcer in which they are most interested.

Activities

Interviews with persons working in that occupation.
Pictures taken cither trom magazines or at places off
businesses vistted ot persons working at that job.

Charts or graphs depicting the pereentage of persons
in that oceupation.

A briet sumnpury by the student of why he teels that
he would be good at this job.

st of qualifications and requirements that one must
have and meet in order to get the job,

English as a Career Foundation

Objective

To show u rehationship betweer
chosen vareer.

English and any

Procedure

The two classes will be divided into groups where
cach one will deal with a difterent occupation. The
groups will also be divided into pairs. with cach pair
using a ditterent technique of attacking the given situ-
ation. The techniques involve miking scrapbooks.
conducting interviews. making trips. and visitutions
by resource people.

On a given dav, atter cach group has exhausted its
technigues, the groups will present to the class their
findings. The groups will deal with the occupations
Listed below,

teachers prootreaders
nurses stenographers
accountints ty pists

sales managers sales personnel

As o oculminating activity, the class witl write @
composition dealing with the carcer that they would
most likely want to attempt. Those compositions
fhot Jiow g strong development will be displayed.
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Objective

To provide means by which stadents can investigate
their aptitudes and attitudes.

Procedures
Aptitude test and counscling on the results.,
Carcer attitude inventory betore and after unit.

Testing work-related abilities in real and role-playing
situations.

Use of attitude clarifving techniques in class,

Home Economics—Child Care
Objective
To incorporate career exploration with reluted sub-
ject areas.
Procedures

Student reports on parents’ carcers related to the
basic subjects.

Investigation of child-related carcers. especially baby-
sitting, by reading. ficld trips. resource people. and
slide tape.

Home economics careers explained by slide presenta-
tion and panel of home cconomices teachers.
Continued carcer exploration in foods unit by visiting
the school cafeteriu, a bakery, and a food market,

Objective

To increase student involvement in experiences re-
lated to the world of work.

Procedures

Chiss role playving throughout unit of management
positions.
Providing child care
meeting.

service  for February PTA

Encouragement to seek baby-sitting jobs now.

Compiling of carcer information from interviews of
resource people.

Inviting boys of the class to participate. especiatly iff
play materials are being made.

Investigating local high school and college programs
in child cure.

Objective
To increase school-community involvement.
Procedures

Inviting parents to cliss and on fickl trips.
Informing parents of career explorition  program

08



while advertising child care services tor PTA,
Touring and pursuing cooperative activities between
the ‘school and Provident Hospital, as well as the

Community College of Baltimore and the Early Child-
hood Education Program.

Utilizing other community resources.
Enoch Pratt Librarv children’s librarian to visit
Bert Claster Productions and WMAR-TV tour
and observation of “*Romper Room™

Children’s Television Workshop discussion  of

“Sesame  Street”™ and  neighborhood  viewing
centers
Sinui-Druid  Comprehensive Pediatric Center

video tape series on child development
Objective
To promote greater tuculty interest in career educa-
tion.

Procedures

Seeking cooperation ot other teachers of the class.
Active involvement of the counselor.

Evaluation

Retaking of inventory tests and discussion of chianges.
Class evaluators to compile responses to trips and
class activities.

Pre- and post-tests for cach field trip.

Written evaluation by cach student of their role-play-
ing situation.

Mathematics—Careers in
Retail Merchandising

Objective

To develop an appreciation for the skills and under-
standings developed in working with decimal frac-
tions and measurements through a concentrated ex-
ploration ot some careers in retail merchandising.

Development of Mathematical Skills

Busic operations with decimal fractions and mixed
numbers.

Rounding decimal numbers.

Rounding to the nearest dollur and/or cent.

Finding the cost tor items sold by the pound, yard,
ete.

Finding the total cost. including tax.

Mcllring change tor a sale.
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Career Exploration

Automobile sales Route satlesman

Electrical appliance sales Drugstore
Weuring apparel Supermarkets
Hardware Cashiers

Door-to-door salesmen

Career Information

Nuture of work

Where employed

Training and other qualifications
Employment outlook

Earnings and working conditions

Samples of torms and saleschecks to be completed
requiring mathematical skills
Outside Resources

Representative  from
Division

Hutzler's Corporate Training

Visit to National Cash Register Company

Visit to Douglass High School to observe Distributtive
Education Program

Mathematics—Insurance
Objectives
To develop an understanding of the different kinds of
insurance policies.
To present typical insurance problems and show how
to compute premiums for these policies.

To have students investigate intormation involved in
provisions of different types of insurancs.

Brief History of Insurance

Kinds of Insurance
Fire insurance

Investigation of fire losses in the U.S. (reference - The
World Alimanac)

Investigation of reasons why insurance rates vary ac-
cording to type of building and locality,

Problems involving fire insurance premiums.
Life insurance
Insurance terms

Face of policy
Insured

Beneficiary Renewable

Premium

Kinds of life insurance
Ordinary life policy



imited payment pohoy
Term insurance
Fndowment

Paving insuriance premiums problems on finding the
annual preminm on policies,
Class Participation

Class visitations trom insurance agents who will dis-
cuss Hife and fire insurance,

Field Trip

Visit 1o the Prudential Life Insurance Company.

Maothematics—United Stotes Income Tax
Objectives

To introduce an understanding of why we have to
payv taads 1o support the Federal, State, and local
Lovernment.

To give a briet treatment of the computation of in-
COMU LaNes.

Introduction to the Tax System

Fases and our history

Taxes and changes

Tanes and the Federat budget

Computing Taxes - Valuable Mathematical Tables

Tax Tables

Interest Tables

Wage Tables

Class Project

Use of percents and circle graphs to show how a typi-
cal city gets and spends its money.,

Outside Research

Students will write to several associations for job in-
fornation  opportunities  in tax  accounting  trom
which they will prepare written reports

Class Visitation

Representative from Department of Internal Revenue
Serviee

O
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Science—Meteorology
Objectives
Students will be able to organize and communicate
scientific information concerning weather.
Students will be able to list a minimum of cight carcer
opportunities in the field of meteorology and the
general duties of cach.,
From a prepared list, students witl he able to mateh
jobs in the field with their corresponding educational
and/or experience requirements.
Students will demonstrate ability o use. read ana
interpret scates of thermometers, rain gauge, mercurial
and ancroid barometers. and symbols used on weath-
er nmuaps.
General Concepts
Weather. the cumulative ettect ot certain conditions
of our atmosphere, aftects our tives in many vsays.
Chmate and weather are closely related.
Reliationships exist between weather and the general
environmental conditions.
The accurate and scientitic study of the weather s
carricd on in this country by the US. Weather Bu-
reau.
A varicety of job opportunities exists in the field of
meteorotogy and activities retated to the disseming-
tion ot knowledge concerning climate and weather.
Field Trips
Visit to Friendship Airport Weather Station.
It station permits, a visit to one of the local TV sta-
tions to become familiar with actual reporting of the
weather.
Projects
Mapping weather information gained trom newspaper
and TV or radio reports tor a selected peviod of time.

Posting duily forecasts and recording uctual weather
conditions.

Construction and operation of a classroom “weather
station.™

Individua! projects and/or reports relating to one
career in meleorotogy.
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